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AHHOTAIIUA

CraTbs TIOCBSIIEHA M3YYEHUIO aHTIIOSA3BIYHOTO JIMHTBOOMAAKTUUCCKOTO MUCKYPCa, KOTOPHIN BEICTYITAET
Kak crenuduyeckass pa3HOBUIHOCTD I€JarormyeckKoro AMCKypca, 00JIagaolero CBOMMU OCOOCHHOCTSIMU,
00YCJIOBIIEHHBIMU €T0 TIPUHAJICKHOCTRIO K COOTBETCTBYIOIICH TTpeAMETHOM 00IacTh. 3HaHNE M 00pa3oBaHNe
paccMaTpUBalOTCS B KauecTBEe KIIIOUEBBIX CYIIHOCTEHM MAHHOTO THUIIA AMCKYPCUBHOM HEATELHOCTH JIIOICH.
B nuHrBogugakTuyeckom auckypce 3HaHue (knowledge) MoxeT ObITh MpPEACTAaBIEHO Ha YPOBHE pa3IMUHbBIX
¢dopmaToB, 0CO00E€ MECTO Cpeard KOTOPHIX MPUHAMIEKUT JMHTBUCTUYECKOMY 3HAHMIO, BKIIIOUAIOIIEMY KakK
TEOPETUUECKIE OCHOBBI OBJIAJCHUS SI3BIKOM M COOTBETCTBYIOILIEH KYJIbTYPOIl, TaK M MPaKTUIEeCKNE HaBBIKU
B u3yvyaeMoli obiactu. PaccMoTrpeHHEe OCOOCHHOCTEH JMHIBOAMIAKTHYECKOTO OMCKypca KaK 4YacTH
MeTarorTMYecKOro AMCKypca BBI3BIBACT HEOOXOOMMOCTH OOpallleHWsT K eTo M3YUYeHHWI0 B TEpMHHAX
o0pa3oBaTebHOI AEATEIBHOCTH, YTO OOYCIOBIMBAaeT OOpallleHHe K aHaJIu3y KOHIIENTa «00pa3oBaHUE»
(education).

B aHIIOSA3BIYHOM OUCKYypCe aHAIU3UpPyeMble KOHIIENTYaJbHbIC CYIIHOCTHM IIPEACTABICHBI Pa3IMUYHBIMU
TePMUHOJOTHUECKUMH eIMHUIIAMH, CPEeIU KOTOPHIX JaHHBIE KOHIICTITYaJTbHBIE COMEepKaHMs M BBIPAKAIOIIIIIEe
X SI3BIKOBBIE 3HAUYECHMSI HauOojiee €MKO PEIPe3eHTUPYIOTCS MOCPEIACTBOM TaKMX CIOBOCOYECTAaHMM, Kak,
HanpuMmep, general knowledge, knowledge of the world, sociocultural knowledge, ¢ OmHOI CTOpPOHHI,
u linguistic knowledge, language knowledge, knowledge of language, knowledge of the language — c npyroii,
a Takxke linguistic education, language education COOTBETCTBEHHO.

CeMaHTHUeCKas crielibUKa TaHHBIX JMHIBUCTAYCCKUX SIMHUIL SIBJISIETCSI O0YCIIOBJICHHON OCOOCHHOCTSIMU
COOTBETCTBYIOIIETO KOHTEKCTA, UTPAIOIIETO OIPEISISIONIYIO POJIh B XOI¢ CMBICIOBOTO CTAHOBJICHUS SI3BIKOBBIX
3HAYECHUI B PEYEBOU HECHCTBUTEIBHOCTH.

B mpomecce aHamm3a JTMHTBUCTHMYECKOTO MaTepHaja BBISBISICTCI TWHAMMYCCKHMIT XapaKTep MTaHHBIX
KOHIIETITYaJIbHBIX CYIIIHOCTEH, UTO ITO3BOJISIET pacCMaTpMBaTh UX KaK T'MOKHe KOHIIENTYyalbHbIE CTPYKTYPHI,
JEMOHCTPUPYIOIINE THAJIEKTHIECKYIO0 OCHOBY B3aMMOOTHOIIICHWI KOHIIETITA M ITOHATHS, a TaKXKe CIIeHUMPUKY
B3aMMOJIEICTBUS SI3bIKa M PeYd B MX HEPa3phIBHOM CIMHCTBE.

HabGnromaeMass nuHaMWKa B 3HAYWUTEJBHOM CTEIEHM OOYCIIOBJIEHA OCOOCHHOCTIMM pealu3alliu
aHaAJIMU3UPYEMBbIX KOHIIENTYaJbHBIX CTPYKTYp KaK oO0jJamZamIIuX KYJIbTYPHON IEHHOCTHIO
M 3MUCTEMOJIOTUYECKOM 3HAYMMOCTbIO 0Opa30BaHMIA.

KimoueBble c10Ba: 3HaHWE, 00pa3oBaHWEe, JUMHTBOOUIAKTUUECKUI TUCKYpPC, KOHIIENTYalbHas CTPYKTypa,
IMHAMUYECKUI XapaKTep, KOHTEKCT, SIIMCTEMOJIOTUYECKasl 3HAYMMOCTb.
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ABSTRACT

The article concerns the study of the English linguodidactic discourse that can be regarded as the specific
kind of pedagogical discourse, which possesses peculiarities of its own, determined by its belonging to the
certain subject arca. Knowledge and education are analyzed as the key concepts of the discursive sphere in
question. In linguodidactic discourse the concept of knowledge can be represented at the level of different
formats, among which linguistic knowledge is of particular importance. The issue concerns with both
theoretical basics of language and the corresponding culture learning as well as practical language skills
acquisition. The study of linguodidactic discourse as part of pedagogical discourse seeks its investigation
in terms of the concept of education, which is of vital importance within these lines. The conceptual
formations under analysis can be represented in the English discourse by various terminological units,
among which the most significant are «general knowledge», «knowledge of the world», «sociocultural
knowledge», as well as «linguistic knowledge», «language knowledge», «knowledge of language», «knowledge
of the language», and «linguistic education», «language education», respectively.

The semantic peculiarities of linguistic units in question are closely connected with the peculiarities of
certain contexts that play an important role in the process of the linguistic meanings representation. In the
course of investigation the dynamic character of the concepts under analysis is being manifested, which
enables the researcher to analyze them as flexible conceptual structures, demonstrating dialectical unity
between concept and notion as closely connected mental formations that tend to find representation on the
level of language and speech in their close interaction. The dynamic character of the phenomena is to
a great extent determined by the qualities of cultural value and epistemological significance of the units
under investigation.

Key words: knowledge, education, linguodidactic discourse, conceptual structure, dynamic character,
context, epistemological significance.
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W3yYEeHME SI3bIKa B TECHEWIIEW B3aMMOCBI3U C MEH-
TaJbHBIMM IIPOIIECCAMM. XapaKTepUu3ysl TOJIOXKEHUE e
B JAHHOI 00JIaCTU OTEUEeCTBEHHON Hay4yHOM cdephl,

BBenenne
CoBpeMeHHbI€ JIMHTBUCTUUECKUE HCCIEI0BAHUS

BKJTIOYAIOT PACCMOTPEHME LIEJIOTO CIIEKTpa SIBJAEHUN U
MPOIIECCOB NeHCTBUTEIILHOCTHA, HAXOMSIINX BOILIOIIE-
HUE€ Ha YPOBHE €CTECTBEHHOIO YeJIOBEYECKOIO SI3bIKA,
Ha OCHOBE TPUMCHEHUS Pa3INYHBIX SI3BIKOBEIUCCKUX
HCCIIENOBAaTEIbCKUX MeTooUuK. Bce Ooiee TiATEIBHO-
My TIPOHUKHOBEHUWIO B CYIITHOCTh JTaHHBIX (P€HOMEHOB
CIOCOOCTBYET pa3BUTHE U IOSIBJIEHUE HOBBIX ITOJXO-
JIOB M METOIOB aHaM3a. becCITopHOi aKTyaJabHOCTBIO
00J1aal0T UCCIIEA0BaHMs, OCYIIECTBIIsIEMblE Ha OCHO-
B€ KOHIIEIITYaJIbHOTO aHajin3a, IIPeAarojaraiilero

E.C. KybOpsikoBa oTMeYaeT, 4YTO «B YCTAHOBKU KOTHU-
TUBHOM HAayKM M KOTHUTUBHOM JIMHIBUCTUKU BOILLIO
Ipexae BCero M3ydyeHue IIPOLIECCOB KOHILENTYyaau3a-
M W KaTeTOpU3allMA MHpa, KOTOpPEIE CaMH CTPOM-
JIUCh Ha HOBOM ITOHMMAaHUM KOHILIENITOB U KaTerOpUii»
[Ky6psikosa 2009, c. 16]. MccnenoBaTeib IMOAYEPKU-
BaeT TOT (haKT, YTO KOHIENTYaJIbHBIM aHAIM3 TIpe.-
CTaBJIsIeT CO0OM aHAIMTUYECKYIO O0JIaCTh, CYIIECTBY-
IOIIYI0 B paMKaX KOTHUTUBHO-IMCKYPCHBHOI Iapa-
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IUTMBI 3HAHUS, C YYETOM pa3HBIX YPOBHEH 0000Iie-
HuA (abCTpaklMn), U OTMEYAET, YTO «ECAU KOTHUTUB-
HBII aHAJIU3 HAIpaBJIeH IPEXIe BCEro Ha Ompenesie-
HME TeX KOHKPETHBIX CTPYKTYp 3HAHMS, KOTOPbIE CTO-
AT 3a TOM WU MHOHM S3bIKOBOM (popmoii, To KA Ha-
npaBjieH OyKBaJbHO Ha YCTAHOBJICHWE KOHIIEIITYallhb-
HOU CTPYKTYphI, KOTOpasi CTOUT 3a paccMaTpUBaAeMOM
SI3bIKOBOI (hopmoii» [Kybpsikosa 2009, c. 16].
KoH1enT, mo MHEHHIO COBPEMEHHBIX YYEHBIX, UT-
paeT OCHOBHYIO POJIb B IIPOIECCe MO3HAHUS YeIOBE-
KOM oKpyxaroiiero mupa. Tak, P.M. I1aBunéuuc nu-
IIET, YTO Pa3BUTUE KOHBEHIIMOHAJIBHBIX CITOCOOHOC-
Teil 4eJoBeKa, T. €. €ro YMEHMSI OPUEHTUPOBATHCS B
MHpe, OOYCIOBJIEHO IPOIECCOM OOpPa30BaHUSI CMBIC-
JIOB, WX KOHIIENTOB, BO3MOXHOCTBIO (DOPMUPOBAHUS
nHdopmaru 06 o0beKTax MO3HAHUS, JeXallel B oc-
HOBE KOHCTPYMPOBAHMSI KOHIENTYaJIbHONM CHUCTEMBI B
yejioBeueckoM co3HaHuu [ITaBunénuc 1983, c. 101—
102]. KoHuenTsl Kak 3J€MEeHThl KOHIUENTYaJbHOU CH-
CTEMBl CO3HAHMSI WHIMBUIA, KOTOpPAsl IMpPEACTaBISET
Cc0o00I1 «HETPEPHIBHO KOHCTPYUPYEMYIO CHUCTEMY WH-
dopMaunu (MHEHUI M 3HAHMIi), KOTOPOU pacroJjara-
€T MHIUBUI, O IEHCTBUTEIHHOM WJIA BO3MOXHOM MUPE»
[TTaBunénuc 1983, c. 280], xapakTepusyloTcsi BO3MOX-
HOCTBIO CBOETO OBITOBAaHUSI B BUIE BepOATM30BaHHBIX
MO0 HeBepOaTM30BaHHBIX CMBICIOBBIX O0Opa30BaHUIA,
CITOCOOHBIX K MaTepUaJbHOMY BOIUIOIICHUIO B BHIE
SI3BIKOBBIX (hopM. B 3T0if CBSI3M ciiemyeT MoguYepKHYTh
TOT (paKT, YTO KOHIUENTYaJIbHBI aHAJIU3 B COBPEMEH-
HBIX SI3BIKOBEAYECKUX Pa3bICKaHUSIX MPUHUMAET BO
BHMMaHNE HAaHHOE pa3jdyMe M JOMYyCKaeT BO3MOX-
HOCTb CTPYKTYPHOTO OTIMCAHMS M PEKOHCTPYKIIMU KOH-
LIeNTa B MCCICNOBATEILCKUX LIEJISIX TOJIBKO Ha OCHOBE
€ro JIMHTBUCTUYECKOTO BBIPAXEHUS, T. €. TOTO Bep-
0aJIbHOrO MMEHH, KOTOPOE CBSI3aHO C ero pedepeH-
LIMAJIBHBIMU OTHOIICHUSIMU C OIIPENEeIEHHBIM TOMEHOM
s3HaHus [Kyopsikosa 2009, c. 17]. OrMevass muHamMmdec-
KW XapakTep KOTHUTMBHBIX mpoiueccoB, E.C. Kyops-
KOBa YKa3bIBaeT Ha TOT (haKT, UTO «IIOPOKMAIOTCS Ke U
3aHOBO BEepOATM3YIOTCS CKJIANbIBAIOIIMECS B CO3HAHUU
KOHIIeNTyajbHble CTPYKTYpbl» [KyoOpsikosa 2009, c. 17].

KonuenryaiibHbie CTPYKTYPbI

Paccmorpenue KoHuenToB «knowledge» (3HaHKe) U
«education» (o0pazoBaHMe), colepKaTebHbIe 00J1aCTU
KOTOPBIX MOTYT OBITh IIPEACTABJICHBI B SI3BIKE B IIEp-
BYIO ouepelb €IMHMLAMMU aOCTPaKTHOM CEeMaHTUKH,
TpeOyeT obOpallleHUsI K YCTAaHOBJICHUIO MX NPUPOALI B
TepMUHaxX KOAWPOBaHUS (perpe3eHTalMi) KOHLIENTOB
IMOCPEACTBOM BepOaIbHOIO BEIPAXKEHHUS HA YPOBHE KOH-
LIETITYaJbHBIX CTPYKTYpP OTKPBHITOTO TUIIa, MpuUobdpeTa-
IOIIX HOBBIE CBOMCTBA B MPOLIECCE CBOEU aKTyalu3a-
LMY TIOCPEACTBOM Pa3JUUYHbBIX SI3bIKOBBIX CPEICTB.
Omnupasich Ha T€3UC O B3aUMOCBSI3aHHOCTH KOHIICTITY-
aJIbHBIX CYIIHOCTEW B KOHLIENTYaJbHOW CHUCTEME ue-
JIOBeKa, McciemoBarean muinyT: «KomupoBaHue KOH-
LIETITOB CUCTEMbl BepOaJbHBIMU BBIPAXKEHUSIMU SIBJISI-
€T He TOJBKO MPEeINOChIIKY BepOaJlbHOM COLMaIbHOMN
KOMMYHUKaLUUU. EcTeCTBeHHBIN SI3bIK, CUMBOJINYECKHU
(bukcupys ornpeneseHHbIe KOHLENTH KOHIENTYaTbHON
CUCTEMBI MUPA, MaeT BO3MOXHOCTb, MAHUNYAUDYA ...

8epOANbHBIMU CUMBOAAMU, MAHUNYAUPOBAMb KOHUENMAaMU
cucmemsl. ITO 3HAUUT — CTPOUTH B HEHl B COOTBET-
CTBUU ¢ (PyHIAMEHTAIBHBIM IIPUHIIAIIOM WHTEpPIIpe-
TallUM HOBBIE KOHIIENTYaJIbHbIE CTPYKTYPbI, KOTOPHIE
KOHTUHYAJbHO, HO OIIOCPEIOBAaHHO — uepe3 Ipyrue
KOHIIETITBl 1 MX CTPYKTYPBI — COOTHECEHBI ¢ KOHIIETI-
TaMM, OTpaXkaloOIMMU aKTyaJbHBIN TTO3HaBaTEIbHBIN
onbIT uHAuMBUAA» [ITaBunénuc 1983, c. 113—114].

CormanbHast GyHKIUS SI3bIKa SIBJISIETCS OTHUM U3
YCIIOBMI €ro CYIIEeCTBOBAaHUS B OIpPENEJEHHBIX IHC-
KYPCUBHBIX Pa3HOBMIHOCTSIX €ro pedyeBBIX peamn3a-
uuii. [ToHATHE AMCKypca, BBICTYHAIONIETO KaK €IWH-
CTBO SI3BIKOBOI (POpPMBI, 3HAUEHUST U IEHCTBUS, TpaK-
TyeTCsl KaK «CBS3HBII TEKCT B COBOKYITHOCTU C 3KCT-
PaTMHTBUCTUYECKUMM — IIParMaTUYEeCKUMM, COLIMO-
KYJBTYPHBIMU, TICUXOJOTUYECKUMU U APYTUMU (haK-
TOpaMU; TEKCT, B3SITHI B COOBITUMHOM acIieKTe; peyb,
paccMaTpuBaeMasl Kak IieJieHallpaBJIeHHOe COIMaIbHOe
JeiicTBUE, KaK KOMITOHEHT, YYaCTBYIOIIMII BO B3aMO-
JNEWCTBUM JIIOAe M MeXaHW3Max WX CO3HaHus (KOT-
HUTUBHBIX Tpolieccax)» [ApytioHoBa 1990, c. 136—
137]. B sToM maHe cieayeT 0co00 MOTYEPKHYTHh TOT
akT, 4TO MUCKYypC TIpearnojaraeT BO3MOXHOCTh pa3-
HBIX BMIOB CBOEH aKTyaJM3allMM C YYETOM DKCTpa-
JIMHTBUCTUYECKUX (P€HOMEHOB, HETIOCPEACTBEHHO y4a-
CTBYIOIIMX B OCYIIECTBICHUN KOMMYHUKATUBHBIX MPO-
1eccoB. Tumonornyeckuii MOAXod K aHAIU3Y TUCKYP-
ca B TepMUHAX UHCTUTYIIMOHAIIBHOCTU O0YCJIOBJICH €TI0
perpe3eHTaTUBHOM crelnduKOil Ha YpOBHE XapaKTe-
PU3YIOIINUXCS CIIeIMaIU3UPOBAHHBIM COIIMATLHO-TIPO-
(heccrnoHaIBLHBIM CTaTyCHBIM KOIOM TeKCTOB. It maH-
HOTO MCCJIEOBAHUS aKTyaJbHbIM SIBJISIETCSI BBIIENE-
HME JIMHTBOAUAAKTUYECKOTO NMCKYpca, BHICTyMAlOIIe-
rO B Ka4eCTBE TUITOJOTMYECKONW Pa3HOBUIHOCTHU TIefa-
TOTUYECKOI0 IMCKYypca, CBI3aHHOIO C IIpolieccaMu Iie-
pemauyu U YyCBOCHUS JMHTBUCTUUYECKUX 3HAHMIA, a TaK-
K€ 3HAaHMUII O COOTBETCTBYIOIIMX JTUHTBOKYJIBTYPHBIX
¢denomenax [BumnsakoBa, Kmumanosa 2017, c. 51].
Baxwueitieit (pyHKIIMOHAJIBHON OCOOEHHOCTHIO JIMHT-
BOAMIAKTUUECKOTO AUCKYypca SIBIASIETCS €ro pojb B
opMHMpoBaHUY KapTUHBI MUpa KaXkIO0Tro M3 YIaCTHU-
KOB JIaHHOTO B3aMMOJIEUCTBMS B PaMKaxX €ro aKTyaju-
3anuu. [IpencraBisieTcs HEOOXOIUMBIM OTMETUTDH (DaKT
eIMHCTBA W B3aMMOOOYCIIOBJIEHHOCTU KOHIIENTYalb-
HOU u sA3biKOBOM KapTuH Mupa — C.I'. Tep-MuHacoBa
OTMEYaeT TECHEMIIyl0 B3aUMOCBS3b SI3bIKA, MBIIILIE-
HUS U KYJIbTYPHL: «SI3bIK, MbIILIeHHe U KYJbTypa B3au-
MOCBSI3aHbI HACTOJIBKO TECHO, UTO IpPaKTUYECKH CO-
CTaBJISIOT €AMHOE 1IEJI0€, COCTOSIIEe M3 ITUX TPEX KOM-
TMIOHEHTOB, HU OJWH U3 KOTOPBIX HE MOXET (PyHKIIHIO-
HUPOBATh (a ClIeJ0BaTeIbHO, U CYIIIECTBOBATh) 0€3 IBYX
npyrux. Bce BMecTe OHM COOTHOCSITCS C peasibHbIM MH-
POM, TIPOTUBOCTOSIT €My, 3aBUCAT OT HEro, OTpaxaloT
U OJHOBpeMEHHO (opMUpyIoT ero» [Tep-MmuHacoBa
2004, c. 47]. A3pikoBasg KapTWMHAa MHpPa MOXET OBbITh
COOTHECEHA C TMOHSITUEM 3HaHUsI, 3a(pUKCUPOBAHHOTO
B 3HaUEHMU SI3BIKOBBIX (DOPM, a TaKKe B KOHBEHIIMO-
HaJIBHBIX CTIOCO0aX WX BBIPAXKEHUS, YTO OTpaxkaeT CIie-
HUGUKY YJIeHEHUs MHUpa U O0OOILIEHUSI COOTBETCTBY-
IOIIUX MPEeACTaBICHUI, OTPaKeHHBIX Ha Pa3IMIHBIX
YPOBHSX S3BIKOBOI pellpe3eHTalnu [AsieKcaHapoBa
2014, c. 19—24].
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3HaHMe KaK coluaabHO-(uaocodckKass Kareropus
B IDMPOKOM CMBICJIE KBaTU(UIMPYeTCs KakK IIpOBe-
PEHHBIM OIBITHBIM IIyTEM pe3yJabTaT IO3HAHMS Oeii-
CTBUTCIILHOCTH, BXOASIIMUA B CHCTEMY peUeBOM Iesd-
TEJIbHOCTH B Ka4eCTBE HEOTHEMJIEMOI'O KOTHUTHUBHOTO
KOMITOHEHTa, 00J1afalollero NICTUHHOCTBIO, TOCTOBEP-
HOCThIO U Bepuduumpyemoctoio [Illamamon, I'magkas
2013]. PaccmarpuBast gJaHHBIM (DEHOMEH ¢ MO3ULUN
KOTHUTMBHOM JMHIBUCTUKHU, YUCHBIC OOpaIalOT IIpHU-
CTaJbHOE€ BHMMAaHME Ha POJIb CTPYKTYP 3HAHUS B IPO-
1ecce 00pa3oBaHUS U (YHKIIMOHMPOBAHMS SI3BIKOBBIX
dopM Cc TOUKM 3peHMs] OCHOBAHUIU IJIsT (DOPMUPOBA-
HUS 13bIKOBOTro 3HayeHus, o yeMm nuuet E.C. Kybps-
KOBa, ITOAYepKHUBAIoNIast TOT (haKT, UTO «3HAHUEM MO-
TYT OBITh Ha3BaHBI T¢ U TOJBKO T¢ (pparMeHTHI CBele-
HUI 0 MUpE, KOTOPbIE IO CBOEMY COAEPKaHUIO 0000-
1IaI0T HauOoJjiee BaxKHBIE YEPTHI 3THX CaMBbIX CBele-
HU W TIPEICTABIISIIOT UX B BHIE OIpeAcJeHHBIX 3a-
KOHOMEPHOCTEM, PETYISIPHOCTEN, IPpaBUJI U T. 1., HO U
KOTOpbIE OKAa3bIBAIOTCSI OOJIEUEHHBIMU B CIELIMAIBHO
co3maBaecMylo IS HUX SI3BIKOBYIO ¢gopmy» [KyOpsiko-
Ba 2008, c. 16].

JIMHTBOIMAAKTUYECKUI TUCKYPC, MPEACTaBIeHHBIN
B BUJIE TEKCTOB PAa3IMYHBIX (PYHKIIMOHAIHLHO-CTUIINC-
TUYECKUX Pa3HOBUIHOCTEH, OOBEAMHEHHBIX OOIIEeit
COLIMAJIBHO U MIPO(eCCuOoHaTbHO 00YCIOBIEHHON KOM-
MYHMKATUBHO-IIPAarMaTUYECKOM 3a0auei, SIBISICTCS SI3bI-
KOBEIUECKOM 00JIaCcThIO, HETIOCPEACTBEHHO CBSI3AHHOMU
¢ TIpolieccaMy TPAHCISIUU, TIepepadbOTKU U TTOPOXKIe-
HUMSI 3HAHWI OIpENCICHHOTO THUIIAa, B KOTOPOW BaX-
Helllllee MeCTO 3aHMMAaeT KOHIICIIT «3HaHUE», CTPYKTY-
PUPOBAHHBIN MTOCPEACTBOM 1IEJIOTO Psia I3BIKOBBIX pell-
peseHTanuii. B 3TOM oTHOIIeHMM Ocobasi pojb IpH-
HAJJIEXXUT BOIIPOCY CMBICIIOBOM OpraHM3alluy JUCKYpP-
CHBHOTO IIPOCTPAHCTBA, TECHEUIIIMM 00pa3oM B3aUMO-
JNEeUCTBYIONIEH C MpoleccaMy peaau3alu ero (pyHk-
LIMOHAJILHOTO MOTEHIIMAJa B COOTBETCTBUU C OIIpeIe-
JICHHBIMH 3aKOHOMEPHOCTSIMU CBOMX TTposiBiieHUH [[To-
HoMapeHko 2013, c. 81].

OO6palieHue K aHMIOSI3bIYHOMY JIMHTBOAMIAKTU -
YeCKOMY ITUCKYPCY C TOUKM 3pEHMSI BO3MOXKHOCTEHU
npeacTaBieHus KoHuenTa «knowledge» B mepBylo oue-
penb BBI3BIBAET HEOOXOAMMOCTh PACCMOTPEHMSI YHU-
BepCAJbHBIX aCIIEKTOB OTPaXEHWST CHeIM(PUKU TaH-
HOI CYIIHOCTH B IIPEAMETHOM IIOJIe JTUHIBOIVIAKTH-
Ku. A3bIKOBBIE peaiM3aniuyd KoHuenra knowledge ne-
MOHCTPHUPYIOT OCOOEHHOCTH €T0 OBITOBaHUS B TaHHOM
MPeAMETHOM 00JIaCTH, — YTO HAXOAWT BOIUIOILIEHHUE B
COOTBETCTBYIOIINX CUHTAKCUIECKMUX KOHTEKCTax, Ipe-
CTaBJISIOIIMX COOOM €IUHCTBO MOP(MOCUHTAKCUYECKO-
ro U JEKCHUKO-(Ppa3eoI0TnIecKOoro aclekKToB MOCTpoe-
Hug peuu [Anekcannposa, Komoa 2007, c. 138—153,
197]. YuurbiBas TOT ¢akT, YTO KOHLENT KaK MEHTAIBHO-
JIMHTBaJIbHOE 00pa30BaHME MOXET OBITh IpeNCTaBIeH
Ha YPOBHE 1IEJIOTO psifa SI3bIKOBBIX 3HAUCHMI, CIeAyeT
TEM HE MeHee MOMYePKHYTh, YTO IIEHTPAIBHOE MECTO
MPUHAIICXKUT «MMEHM KOHIIEIITa», KOTOPOE BBICTYIIA-
€T B Ka4eCTBE PEIPE3eHTaHTa TOTrO MTOHITUIHHOTO sipa,
TOM «CEPALEBUHBI», B KOTOPO B ONTUMAaJIbHOM BUIIE
KOHIICHTPUPYIOTCSI BEIIECTBEHHO-00pa3Hble XapakTe-
PUCTUKHU, HAIIEIIIMe OTPakeHWE B MBICIUTEIbHOMU
(a Takke B SI3BIKOBOI) cdepe KaK pe3ysibTaT UyBCTBEH-

HOTO TMO3HAHMS AEUCTBUTEIBHOCTU U MEHTAJIbHOI 00-
paboTKM Moy4YeHHOH o Heil nHdopmanuu. B paccmart-
pUBaeMOM MaTepuajie sI3bIKOBOE IIpelCTaBlIeHUe KOH-
LIenTyadbHOU obnactu knowledge oTpaxaet crienudu-
Ky €ro peajau3aliuy Kak B BUIE KOHIIENTA C IINPOKUM
CITEKTPOM acCOLMAINiA, PeTYISIPHO BEpOAIbHO perpe-
3EHTUPYEMOI0 B TOM 4YMCJIE M B OOBIIEHHON peuH,
TaK M COOTBETCTBYIOIIETO TOHSTHUS B COOCTBEHHOM
CMBICJIE CJIOBa, HAaIIpUMEP B COCTaBe 00JIadalOLIUX YC-
TOMYMBOCTHIO B TUIAHE BOCIIPOM3BEACHUS COYCTAHUMA
TepMUHOJI0TMYecKoro xapakrepa: I consider knowledge
as an evolving and non-static action. As we learn we
are constantly changing our understanding of the world
(Goldberg 1997, p. 2); However, the exponential growth
of knowledge in the modern period, with the increasing
specialization that it involves has made it more and
more difficult to maintain links between humanistic
scholarship, scientific research and creative arts (Trim
1990, p. 35); Even the knowledge of what makes one
different from another, and what combination of features
is dangerous, can make all the difference between a
simulation which is used successfully for language
purposes, and one which is a flop (Jones 1992, p. 64);
The distinction between technical proficiency and
practical know-how (fechne) on one side and
fundamental knowledge and insight, theoretical
understanding (episteme) on the other can no longer
be sustained (Trim 1990, p. 35); One sometimes finds
questions that require general knowledge rather than
an understanding of the text (Nuttall 2008, p. 184);
Use your global knowledge (of your hometown or
country, cultures and languages) to identify a topic that
is not in the English edition of Wikipedia (Tardy 2010,
p. 19); Linked to this system are other areas of
cognition, such as world knowledge (like an
encyclopedia) and memory (like a personal diary or
autobiography), so that activation of a word like tangi
or mango or tango also triggers general knowledge and
personal experiences that extend beyond the simple
‘dictionary’ meanings of these words (Thornbury 2007,
p.17); To think that a course of a teacher can give the
learners adequate schematic knowledge for understanding
the L2 discourse is unrealistic (Alptekin 1992, p. 230);
Visitors do not need specialized qualifications to
contribute. Wikipedia’s intent is to have articles that
cover existing knowledge, not create new knowledge
(original research). This means that people of all ages
and cultural and social backgrounds can write Wikipedia
articles (Tardy 2010, p. 13); Finally, we need to
distinguish between receptive knowledge and productive
knowledge (Thornbury 2007, p. 15); We can rely on
the student’s competence and on his background
knowledge (Favretti 1989, p. 156).

Takum obpazoM, KoHLenT «knowledge» MoxeT pac-
CMaTpUBATbCSI KaK MEHTaJbHO-JMHIBAJIbHAS CTPYKTY-
pa, pernpe3eHTUpYoIIas IMUPOKYI0 00JIaCTh YeIOBe-
YeCKOT0 3HaHUS, 00J1aIal01ero MexXIMCIUILIMHAPHBIM
XapaKTepOM, UTO OTPaXKCHO B BBIIIETIPUBEICHHEIX BHI-
CKa3bIBaHUSX, IIe COOTBETCTBYIOLIAS SI3BIKOBAsI €IM-
HMIIA peaJiM3yeTcs] B COCTaBe Pa3MYHBIX CIOBOCOYE-
taHuii. CyIIHOCTHON XapaKTepUCTUKOM JaHHOM comep-
>KaTeJIbHOM 00JIacTH SIBJISIETCSI €€ CMBICJIOBasi Koppe-
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JISIIUSL ¢ TaKUMU OOJACTSIMU, PEHpe3eHTUPYEMBIMU
MOCPEACTBOM $I3bIKOBBIX 3HayeHMU, kKak skills u
experience, KOTOpbIe BBICTYIAIOT B KayeCTBE COCTaB-
HBIX 3JIEMEHTOB CJIOBOCOYETaHMiI, OoTpaxasl IpoIlecc
CMBICJIOBOTO CTAHOBJICHMSI CEMAHTHUYECKOIl CTPYKTYPBI
knowledge B KauecTBe perpe3eHTaHTa JAHHOTO KOHIIEITa
B JIMCKYPCUBHOM IIPOCTPAHCTBE MHTEJICKTYaJIbHO-Ies-
TEJTLHOCTHOM HAampaBieHHOCTH (K HEMY MOXHO OTHE-
CTU HAYYHBIM, IeAAarorMyecKuii, JUHTBOAUIAKTUIEC-
KUl Tumbl guckypca): Through their participation in a
scaffolded interaction, students of lesser proficiency can
extend their current skills and knowledge to higher
competence [Larsen-Freeman 2003, p. 88]; We have
discussed the skills and kinds of knowledge involved in
achieving fluency as if these were absolute qualities
that all speakers share (Thornbury 2007, p. 27);
Although one of the participants usually is more skilled
and knowledgeable than the others, mentoring is not
meant to be used to critique or evaluate (Murray 2010,
p. 6); However, in our experience, what students
frequently lack is not only a knowledge of study skills,
but, more fundamentally, the underlying competence
necessary for successful study — self-confidence, self-
awareness, the ability to think criticallyand creatively,
independence of mind, and so on (Waters M. and
Waters A. 1992, p. 264); Linked to this system are
other areas of cognition, such as world knowledge (like
an encyclopedia) and memory (like a personal diary
or autobiography), so that activation of a word like
tangi or mango or tango also triggers general knowledge
and personal experiences that extend beyond the simple
‘dictionary’ meanings of these words (Thornbury 2007,
p. 17); Think about what you have learnt, and organize
the information in your mind, consider its implications
for other things you know, assess its importance and
so on. The aim is to integrate it into your previous

npodeccuoHaIbHOI HAIPaBJICHHOCTH, HaIlpUMeEp:
In chapter 4, she discusses some limitations of the
information-processing model in understanding teacher
expertise, and she presents a number of alternatives,
which emphasize teachers’ pedagogical content
knowledge (i.e., their subject matter knowledge and
their ability to represent that knowledge to their
students) as well as their practical, context-situated
knowledge (Vasquez 2004, p. 167); From the alternative
perspective, assessment results affect the different
knowledge and understanding that different raters bring
to the assessment process and the different tasks that
the students complete, each of which reveals a different
aspect of the student’s knowledge and abilities (Lynch
and Shaw 2004, p. 277); So, although the successful
application of descriptive knowledge to pedagogical
procedures is far from straightforward, a number of
research developments in the identification of voice
quality features and their possible role in the perception
of accent are of interest to report (Morley 1994, p. 52);
Authors stress that ESL/EFL teachers who work on
pronunciation in the classroom must have a thorough
knowledge of assessment tools and strategies and the
ability to apply them appropriately in placing students,
analyzing their needs, designing curriculum, giving
feedback, and measuring achievement (Morley 1994,
p. 4); 1 have witnessed students as they work toward
making sense of their surroundings. Writing poetry
gives them a structure through which to apply their
observations. In doing this they are actively working
with a knowledge base and constructing understandings
of nature through an art form (Goldberg 1997, p. 2);
I put the case that the ‘de-caffeinated’ nature of these
texts is possible only because the writer/speaker and
reader/listener share a great deal of common knowledge.
This shared knowledge makes the fine-tuning associated

knowledge and experience (Nuttall 2008, p.129);
JqUHaAMWYECKUA acIleKT B3aUMOIEHCTBUS KOppe-
JIUPYIOIINX MEXIY CO00 KOHIENTYaJIbHBIX CTPYKTYD
knowledge 1 experience MOXeT ObITh IPEAICTABICH CJle-
IVIOIIMMM IBYMSI IIpUMEpaMH, B KOTOPBIX peaju3y-
I0TCS OTpaXkarolye TECHYIO B3aMMOCBSI3b JaHHBIX 3Ha-
YEHMI JIEKCMKO-CEMaHTHUYEeCKOe eIMHCTBO experience/
knowledge, a Takxke aTpuMOYTMBHOE CJIOBOCOYETAaHUE
experiential knowledge: Each kind of text, and each
individual text, requires different treatment. The work
to be done at this stage may include some of the
following: ... linking the content with the readers’
experience/knowledge (Nuttall 2008, p. 167); Rather
than locating experience and knowledge in the
researcher, this mode accords value to the knowledge
and experience which trainees bring to the training/
development process, and which constitutes their mental
constructs or conceptual ‘schemata’... Chapter 6 exploits
the potential of micro-teaching as a means of developing
‘experiential knowledge’ of professional action in a
controlled and progressive way (Wallace 1992, p. 381).
JIMHTBOAMAAKTUYECKMIT TUCKYPC XapaKTepHU3yeTcs
LIEJIBIM PSIIOM SI3BIKOBBIX pean3alinii, B KOTOPBIX ey~
HuIla knowledge BhICTymaeT Kak KJIOYEBOU, OHTOJIO-
TMYECKY 3HAYMMBIN 3JIEMEHT JAaHHOTO THUIIAa AMCKypCa,
MPEACTAaBJIEHHOTO COOTBETCTBYIOIIMMM KOHTEKCTaMU

with grammatical meaning fairly redundant. Knowledge
is shared if it can be retrieved from the immediate
context (both in space and in time), or if it can be
retrieved by reference to common experience
(Thornbury 2007, p. 14); Sociocultural knowledge can
be both extralinguistic and linguistic. Knowing whether
people in a given culture shake hands on meeting, or
embrace, or, bow, is extralinguistic; knowing what they
say when they greet each other is clearly linguistic
(Thornbury 2007, p. 12); The international quality of
specialized knowledge in terms of content and methods
of analysis and evaluation is a well-known phenomenon,
and so is the internationalization of special languages as
a consequence of that (Merlini Barbaresi 1990, p. 88);
In addition, foundation programs provide discipline-
specific knowledge (Singh and Doherty 2004, p. 13).
Oco0oe BHMMaHME YIEseTcs TeM CiaydasM, B KO-
TOPEIX TIpeACTaBlIeHA KOHIEIIUS SI3BIKOBOTO (JIMHT-
BUCTUYECKOIO) 3HAHMUS, BbI3BIBAIOIAS Y CIICLIMAIKC-
TOB PSIl METOAOJOTUIECKMX BOIIPOCOB C TOUKU 3PEHUS
perpe3eHTalMy JaHHBIX TePMUHOJIOTMYECKUX 00pa3o-
BaHWII B aHIJIMHACKOM s3bIKe. COBpeMeHHBIE S3BIKO-
BeIbl OTMEYaloT HEeOOXOAUMOCTh AuddepeHInpoOBaTh
3HaHWE SHIUKIIONEINYECKOro Xapakrepa (3HaHHME O
MMpE) U S3bIKOBOE 3HAHUE C TOYKU 3PEHUS UX COIEP-
JKaHWS, pa3TpaHUYMBas B TO XK€ BpeMsI 3HAHMS SI3bI-
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KOBOTO M METasi3bIKOBOTO ILIaHa. OTMETUM B 3TOM
CBSI3W, YTO YKa3aHHBIC TUIHI 3HAHWI, KaK U CTOSIINE
3a HUMMU IIPOLEeCChl OOBEKTUBHOMU NEMCTBUTEIHLHOCTH,
TECHEMIIMM 00pa3oM B3aMMOCBSI3aHBI W TIPEACTaBIIC-
HbI B g3bike: Consider, too, how meeting the objectives
might be useful when the knowledge obtained is applied
to language learning, to intercultural communication,
and to common, everyday class issues, materials
development, language testing, or in applied linguistics
research (Hatch 2001, p. 5).

OO6paiasich K TepPMUHOJIOIMIECKON MpobIeMaThKe
B IaHHOW obyactu, A.A. 3aneBckasi yKa3blBaeT Ha He-
OQHO3HAYHOCTh PYCCKOTO KOPpEJsTa «JIMHTBUCTHYEC-
Kue 3HaHUs» C aHIJIOSI3bIYHON emuHMLel «linguistic
knowledge», KoTopast, 10 MHEHUIO UCCIEA0BATENIs, CO-
OTHOCHMA «CO 3HaHWEM S3BIKa y WHIWBUOA» [3aes-
ckag 2000, c. 67). AHanu3 MaTtepuaia JMHTBOAMIAK-
THYECKOTO IMCKYpCa TO3BOJIMI BEIIBUTE (PAKT TEPMU-
HOJIOTMYECKOI HEOMHO3HAYHOCTH B IUIaHE pean3allii
TaKMX TEPMUHOB, Kak linguistic knowledge, language
knowledge, knowledge of language, knowledge of a
language, B COBpeMEHHOM aHTIMIICKOM s13bIKe [Larsen-
Freeman 2003, p. 85]. Tak, HanmpuMep, IpyU pPaccCMOT-
peHun cioBocouyeTaHus linguistic knowledge, BbIsIBU-
JIOCh, YTO B CJEAYIOIIEM clydae MMEeTCs B BUOY 3Ha-
HHME COOCTBEHHO JIMHTBUCTUYECKUX aCIIEKTOB YIIOTpeO-
JICHUST SI3BIKa, pealM3yeMbIX B KaueCTBE TEOpeTHYC-
CKMX OCHOBaHUU s ero usydeHus:: Knowledge that
is relevant to speaking can be categorized either as
knowledge of features of language (linguistic knowledge)
or knowledge that is independent of language
(extralinguistic knowledge)... The kinds of extralinguistic
knowledge that affect speaking include such things as
topic and cultural knowledge, knowledge of the context,
and familiarity with the other speakers [Thornbury
2007, p. 11). CMBICIIOBOMY CTaHOBJIEHUIO 3HAYEHUS
ennHULbI linguistic knowledge crmocoOGCTByeT KOHTEK-
CTyaJlbHass KOHTAaKTHOCTh C CEMaHTUYECKH IIPOTUBO-
MOCTaBIIsIeMO el enuHUIIEH extralinguistic knowledge,
a TaKXKe YTOUHSIOIINE TOSCHUTENbHBIE KOHCTPYKIINH,
peaqusyeMble B LIeJIX 3KCIUIMKAIIUM OOOUX CJIOBOCO-
yeTtaHWil: can be categorized either as knowledge of
features of language u knowledge that is independent
of language. OTMeTUM, YTO OOJILIIIMHCTBO CIIydyaeB
peanu3alnu ciaoBocodeTaHus linguistic knowledge B
TEKCTax, penpe3eHTUPYIOUINX JINHTBOAUIAKTIYECKII
JIUCKYPC, COMPOBOXIAIOTCS COOTBETCTBYIOIIMM KOH-
TEKCTOM, TaK WM MHAa4e MPOSCHSIONIUM OCOOCHHO-
CTU CEMAaHTMYECKOIrO XapakTepa HAaHHOMW SI3bIKOBOM
eIMHUIIBI.

B cienyromiem manee mpuMepe yKazaHHOE CIOBOCO-
YyeTaHWe peajM3yeTcss KaK HOMMHAIUsI, COOTHOCUMAsI
B IUIAHE CBOETO 3HAYCHMSI CO CMBICIIOBBIMU XapaKTe-
PUCTUKAMH, OTHOCIIIAMUCI K 0003HAYEHUIO TTPAKTH-
YeCKOI0 HaBBIKA BJIANECHUS S3BIKOM, YTO TaKXKe HaXoO-
IUT B TAHHOM CJIydyae KOHTEKCTYaJIbHOE ITOITBEPXKIE-
HHUe, BeIpaxkeHHOe (pa3oii their own ability to converse
in any given foreign language: Generally speaking, for
the majority of our generation and of previous ones,
learning French or German was just the same as learning
Latin. The language was studied structurally or
grammatically and indeed, there were those who

succeeded quite well in writing it. However, any attempt
to make language a living and spontaneous
communication tool was shunned. Those who had
occasion to travel abroad relied more on the linguistic
knowledge of friends than on their own ability to
converse in any given foreign language. However, during
the last fifteen or twenty years this situation has been
changing, slowly but surely. This is partially because
young people are travelling more, both for pleasure
and business. Thus, they are making foreign friends
with whom they want to communicate better [Guerin
1989, p. 176).

MHBIMU cliOBaMM, pacCMOTPEHHBIE peaau3alluu
OYEBHUIHO OTPaxKaloT (PakT MHOTOCIOMHOCTU U IINPO-
TBI COJEpPKATEIbHON U aCCOLIMaTUBHOM cep KOHIIeN-
Ta «knowledge» ¢ yyeToMm crielilu(pUKU ero BepOaibHO-
IO BOIUIOIIEHUS B PEUYEBOM NEMCTBUTEIBHOCTUA, B Yac-
THOCTH, TTOCPEICTBOM SI3BIKOBBIX 3HAYEHWI, PEIpe3eH-
TUPYEMBIX SI3BIKOBOI peanm3anyeii linguistic knowledge.
ITomBMKHBIM XapaKTep T'paHWI MEXAY 3HaHWEM TeO-
PETUYECKOTO XapakKTepa M 3HaHMEeM KaK OCHOBOM aK-
TyaJqu3aluy SI36IKOBOTO TTOTeHIIMAJla B peYeBOM meii-
CTBUTEJIBHOCTA Ha YPOBHE IPAKTUUYECKOIO BJIAACHMUS
SI3BIKOM OTpaxkaeT TMOKWIA XapaKTep TaHHOW KOHIIEIT-
TyaJIbHOI CTPYKTYpHI, OOJamalonieil KyJbTypHOM 3Ha-
YUMOCTBIO U 3MUCTEMOJIOTHUYECKOU 1IEHHOCTBIO.

JpyruM BaKHBIM 3JIEMEHTOM OHTOJIOTMYECKOM 0a3bl
JIMHTBOAMIAKTAYECKOTO AUCKYpCa SIBISICTCS KOHIICTIT
«education», xapakTepu3yeMblii 1IeJbIM KOHIJIOMEepa-
TOM pa3JIMYHBIX CITOCOOOB JIMHIBUCTUYECKON perpe-
3eHTallMM B aHIJIMICKOM s13bIKe. B cdepe NTMHrBoaM-
JMAaKTUIEeCKOTo JMCKypca KOHIeNnT «education» MOXKeT
paccMaTpUBaThCS KaK perpe3eHTUPYIolee JaHHYI0 00-
JIACTh YE€JIOBEUECKON NMEeATEeIbHOCTH HaydyHOe TIOHSITHE,
C OOHOM CTOPOHBI, U KAK BAXHEHUINMU SJIEMEHT LICH-
HOCTHOM IIKaJIbl COIlMyMa, KOHIIETIT, OOJamaroiuit
CJIOXKHOM COIEPKATEJIbHOM CTPYKTYPOU U B TOM YHCJIE —
SMOIMOHAIIEHO-IIEHHOCTHBIMU XapaKTepUCTUKAMM, TEC-
HO CBSI3aHHBIMM C €ro KYJbTYpHOH 3HAYMMOCTHIO,
OIpeesIoNieil ero CTaTyCHOCTh IO OTHOILIEHUIO K
LECHHOCTHOM IIIKaJIe COLMyMa, — C IPYIoOu.

O6partumca k Martepuany. In Malaysia, new
regulations for each type and level of education, have
substituted English for the official national language,
Bahasa Malaysian, in science teaching (Carli, Ammon
2007, p. 3). In a multilingual and multicultural country
such as Malaysia, where various ethnic groups ... have
got used to living together, such a language policy
threatens to bring to an end the socio-political balance
which finally has been achieved through mother-tongue
education [Carli, Ammon 2007, p. 3]. This is a
challenge that takes place over time but this is the
reality of one of the main reasons underpinning the
change in language of education [Gill 2007, p. 120].
The aim of this program is to give a contribution to
the continuing education of teachers of English as critical
professionals (Celani and Collins 2004, p. 400).
B mpuBeneHHBIX BBICKA3BIBAHUSIX SI3BLIKOBas CIUHUIIA
education MoxeT paccMaTpuBaTbcsl KakK oOJagaroniast
TEPMUHOJIOTUYECKUM 3HAUYEHUEM U PENpe3eHTUPYIO-
1Iasi COOTBETCTBYIOIEEe JUHIBOAUIAKTAYECKOE ITOHSI-
THe, HaXOJsIllee aKTyaln3alMio B COOTBETCTBYIOIIUX
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CIIeIIMAJIbHBIX KOHTeKCTaX. B To ke Bpems obOpallieHue
K peajqu3alnyvy JaHHOTO 3HAYeHUs B CIEOYIOLINX CIIy-
Jasx MpeAcTaBIsieT MHTepeC B IJIaHEe peaJn3aliiy KOH-
LIETITYalbHOI CTPYKTYphl education, obyagarolueit au-
HaMUYECKUM XapaKTepOM BCJIECICTBUE €€ aKTyasu3a-
IIMM B KavyeCTBe KOHIIETITa, colepXKaTelbHas 00JIacTb
KOTOPOTO BKJIIOUAET LIEJBII PSII acCOLMATUBHBIX U
SMOILIMOHAIBHO-OIIEHOYHBIX XapaKTepUCTUK, B TIEPBYIO
oyepelb CBS3aHHBIX C IPOSIBICHHMEM OCOOCHHOCTEH
COIMOKYJITYPHOTO TUIAHA W BXOXIEHMS B CTPYKTYDY
0o0IlIIeCTBEHHBIX LieHHOCTe#, HanmpuMep: Of course, the
private/public divide in education exists in many
countries, and at all levels from kindergarten to
university (Wallace 1999, p. 15). Since 1945, education
in the West has been subject to sweeping innovation
consonant with social change. It transpires that
democracy gave Europe two conflicting legacies: on
the one hand, the ideal of equality, and on the other
the notion of personal rights and liberties (Shennan
1991, p. 15—16).

B cnemyronux mpuMmepax Auamna3’oH LIEHHOCTHBIX
XapaKTepUCTUK eauHUIIBI education paciimpsieTcst He-
IMOCPEACTBEHHO B HAIpaBJICHUM COAEpKaTeJIbHOI 00-
JIaCTH, CBSI3AaHHOW C peripe3eHTalreil KOHIENTyallb-
HOI cdepnl «I3bIKOBOE oOpa3zoBaHHe» — language
education [Phillips 2007, p. 266—268], urparoieii Bax-
HYIO pOJIb B IMMO3HAHWHM MMpPA B ILIEJIOM U ITOJOXUBIIIEE
HayajJo HOBOW 00JIaCTM 3HaHWsI, TTOJYyYMBIICH Ha3Ba-
Hue educational linguistics [Hult 2008; Spolsky 2008],
e SI3bIKOBOE 00pa3oBaHKME pacCMaTpUBACTCS KaK SITH-
CTEMOJIOTMUECKM 3HaUYMMasl CTPYKTypa, perpe3eHTUpPY-
eMasi Ha BepOaJlbHOM YPOBHE ITOCPEICTBOM CO3/1aBae-
MBIX HOCHUTEJISIMU SI3bIKa COIIMAJIbHO OOYCIOBICHHBIX
HOMWHAIINH, T. €. Pa3IUYHBIX SI3BIKOBEIX BBIPAKCHUMA
(MMeH COOCTBEHHBIX, HA3BIBHBIX IIPEMIIOKCHUI, JEK-
CMKO-CMHTAaKCUMYECKUX KOHCTPYKIIWI, 00Jamarommx
CTUJIUCTUYECKOI OKpallleHHOCThIO U T. 1.), (PyHKIIMO-
HUPYIOIIUX B cIeIM(PUISCKIX KOHTEKCTax, HallpuMep:
The third broad development to emerge from the 1980s
is the recognition by educators that Modern Languages
Education has extended learning horizons (Shennan
1991, p. 110); ... the official german view is that ‘No
media education can exist without language education’
(Shennan 1991, p. 118). BnucreMoornyeckast 1 Kyjib-
TypHasi 3HAUMMOCTb KOHIlenTa «education» MOXeT ObITh
MPOWJUTIOCTPUPOBAaHA U CIECIYIOIIMM IIPUMEPOM, IIe
JlaHHas KOHIIETITyaJbHasl CTPYKTypa perpe3eHTHpOBa-
Ha MoCpeacTBOM ciaoBocouyeTaHus educational
innovation, peajm3yeMoro B KOHTEKCTE, O0JagaioneM
0Cc0o00il TOHaJIBbHOCTHIO TOBeCcTBOBaHUSA (tone of
expression) [['Bummanu 2007, c. 57—59] BcieactBue
CBoell conepxatenbHoOl crnenuduku (MHGOpMUpOBa-
HHUE ajgpecaTa O 3HAYMMOCTH 00pa30BaTeIbHBIX MHHO-
BallMi U OLIEHKA CYIIECTBYIOLIEW CUTyallMy B OJAHHOM
00J1aCTH YeJIOBEYECKOI NesITeIbHOCTH). M cob3yeMbli
perepryap sI3BIKOBBIX CPEICTB HAIIpaBJICH Ha OCYIle-
CTBJIEHHE B NEPBYIO OUepellb pUTOpUYECKON DYHKLIUU
U JOCTVKEHUE COOTBETCTBYIOIIEro 3ddeKxra mpu Io-
MOIIIM MCTIOJIb30BAHUS PA3JIMYHBIX CIIOCOOOB 3MOILIM-
OHaAJIbHOTO BO3AeWcTBUS [XapbkoBckas 2000, c. 81—
89], nanpumep: Educational innovation can be

characterized as creative problem solving, but in an
increasingly complex and dangerous world, what is
acquired of educators is the realization that we cannot
solve problems single-handedly [Clarke 1999, p. 34].
MHuaue roBopsi, pacCMOTPEHHBIM MaTepHual I03BO-
JIIeT 0OXapaKTepru30BaTh OCOOEHHOCTH pean3aluy KOH-
nenra «education» B JIMHTBOOAMIAKTUYECKOM TUCKYpCe
KakK TpeacraBieHue (PyHKIIMOHAIBHO U COAepXKaTelb-
HO TMOKOI KOHLENTYyalbHO! CTPYKTYpHhI, 00Jaaarolei
KYJIbTYPHOI Y 3MKMCTEMOJIOTUYECKOM LIEHHOCTBIO, CII0-
COOHOI BBICTYIIATh KaK B KauyeCTBE JIOTUYECKU CTPOii-
HOTO, HE OTSITOLIEHHOTO IOTOJHUTCILHBIMUA COHEpP-
JKaTeJIbHBIMU XapaKTePUCTUKAMU CHEIIMAIbHOIO MOHSI-
THS, TaK U 00JIaJalolIero MOIIHBIMU COAepKaTeIbHbI-
MM BO3MOXXHOCTSIMHA KOHIIETITA B COOCTBEHHOM CMEICIIE
cioBa [BumnsikoBa, Kimumanosa 2007, c¢. 58—59].

3aKiaoyenue

TakuM oOpa3oM, Ha OCHOBE aHajM3a SI3bIKOBBIX
peamu3anuii OCyIIeCTBICHA TOIBITKA MTPOAEMOHCTPU-
pOBaTh TaKMe XapaKTePHUCTUKM KOHIIENITOB «knowledge»
U «education», HaxXOOSLIMX CBOIO aKTyaJau3alnio B 00-
JIACTW JIMHTBOIMIAKTUIECKOTO IHCKypca B KauyecTBe
KJTIIOYEBBIX, OHTOJIOTUYECKY 3HAUMMBIX CYIITHOCTEH, Kak
MOIBYDKHEBIA XapaKTep TpaHWIl KOHIENTAa M TOHSTHS,
MapKHUPOBAaHHOCTh B KYJIBTYPHOM M IIEHHOCTHOM OTHO-
LIEHUU, 0co0ast SIMUCTeMOJIOTUYECKasl 3HAUMMOCTb, YTO
MO3BOJISIET pacCMaTpUBATh JaHHBIE CYIITHOCTH KaK T0-
KHe KOHIICTITyaJIbHbIE CTPYKTYPHl JTUWHAMUUYECKOTO Xa-
pakTepa, obyamalollyde BBICOKMM IOTEHIIMAJIOM
B ITaHE pACIIMpPEeHUST M Pas3sBUTUS CBOMX KOHIIETITY-
aJbHBIX O0JacTell B pa3jIMYHBIX HaIlpaBJIeHUSX, 4TO,
C OIHOM CTOPOHBI, HAXOOUT OTpPaXXeHHE Ha YPOBHE HX
SI3BIKOBOM peTpe3cHTAllMA, a C IPYyroi — SIBISETCS
B OIpele/ICHHON CTereHW O0YCIOBIIEHHBIM (DYHKIIMO-
HaJIbLHO-CEMaHTUYECKO creunn(UKON comepKaiiux
JAHHBIE SI3EIKOBEIC IMHUITEI KOHTEKCTOB, CITOCOOCTBY-
IOIIUX CMBICJIOBOMY CTAaHOBJIICHUIO KOPPEIUPYIOIINX
C HUMHM SI3BIKOBBIX 3HAYECHMUIA.
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