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ÀÍÍÎÒÀÖÈß
Ñòàòüÿ ïîñâÿùåíà èçó÷åíèþ àíãëîÿçû÷íîãî ëèíãâîäèäàêòè÷åñêîãî äèñêóðñà, êîòîðûé âûñòóïàåò

êàê ñïåöèôè÷åñêàÿ ðàçíîâèäíîñòü ïåäàãîãè÷åñêîãî äèñêóðñà, îáëàäàþùåãî ñâîèìè îñîáåííîñòÿìè,
îáóñëîâëåííûìè åãî ïðèíàäëåæíîñòüþ ê ñîîòâåòñòâóþùåé ïðåäìåòíîé îáëàñòè. Çíàíèå è îáðàçîâàíèå
ðàññìàòðèâàþòñÿ â êà÷åñòâå êëþ÷åâûõ ñóùíîñòåé äàííîãî òèïà äèñêóðñèâíîé äåÿòåëüíîñòè ëþäåé.
Â ëèíãâîäèäàêòè÷åñêîì äèñêóðñå çíàíèå (knowledge) ìîæåò áûòü ïðåäñòàâëåíî íà óðîâíå ðàçëè÷íûõ
ôîðìàòîâ, îñîáîå ìåñòî ñðåäè êîòîðûõ ïðèíàäëåæèò ëèíãâèñòè÷åñêîìó çíàíèþ, âêëþ÷àþùåìó êàê
òåîðåòè÷åñêèå îñíîâû îâëàäåíèÿ ÿçûêîì è ñîîòâåòñòâóþùåé êóëüòóðîé, òàê è ïðàêòè÷åñêèå íàâûêè
â èçó÷àåìîé îáëàñòè. Ðàññìîòðåíèå îñîáåííîñòåé ëèíãâîäèäàêòè÷åñêîãî äèñêóðñà êàê ÷àñòè
ïåäàãîãè÷åñêîãî äèñêóðñà âûçûâàåò íåîáõîäèìîñòü îáðàùåíèÿ ê åãî èçó÷åíèþ â òåðìèíàõ
îáðàçîâàòåëüíîé äåÿòåëüíîñòè, ÷òî îáóñëîâëèâàåò îáðàùåíèå ê àíàëèçó êîíöåïòà «îáðàçîâàíèå»
(education).

Â àíãëîÿçû÷íîì äèñêóðñå àíàëèçèðóåìûå êîíöåïòóàëüíûå ñóùíîñòè ïðåäñòàâëåíû ðàçëè÷íûìè
òåðìèíîëîãè÷åñêèìè åäèíèöàìè, ñðåäè êîòîðûõ äàííûå êîíöåïòóàëüíûå ñîäåðæàíèÿ è âûðàæàþùèå
èõ ÿçûêîâûå çíà÷åíèÿ íàèáîëåå åìêî ðåïðåçåíòèðóþòñÿ ïîñðåäñòâîì òàêèõ ñëîâîñî÷åòàíèé, êàê,
íàïðèìåð, general knowledge, knowledge of the world, sociocultural knowledge, ñ îäíîé ñòîðîíû,
è linguistic knowledge, language knowledge, knowledge of language, knowledge of the language – ñ äðóãîé,
à òàêæå linguistic education, language education ñîîòâåòñòâåííî.

Ñåìàíòè÷åñêàÿ ñïåöèôèêà äàííûõ ëèíãâèñòè÷åñêèõ åäèíèö ÿâëÿåòñÿ îáóñëîâëåííîé îñîáåííîñòÿìè
ñîîòâåòñòâóþùåãî êîíòåêñòà, èãðàþùåãî îïðåäåëÿþùóþ ðîëü â õîäå ñìûñëîâîãî ñòàíîâëåíèÿ ÿçûêîâûõ
çíà÷åíèé â ðå÷åâîé äåéñòâèòåëüíîñòè.

Â ïðîöåññå àíàëèçà ëèíãâèñòè÷åñêîãî ìàòåðèàëà âûÿâëÿåòñÿ äèíàìè÷åñêèé õàðàêòåð äàííûõ
êîíöåïòóàëüíûõ ñóùíîñòåé, ÷òî ïîçâîëÿåò ðàññìàòðèâàòü èõ êàê ãèáêèå êîíöåïòóàëüíûå ñòðóêòóðû,
äåìîíñòðèðóþùèå äèàëåêòè÷åñêóþ îñíîâó âçàèìîîòíîøåíèé êîíöåïòà è ïîíÿòèÿ, à òàêæå ñïåöèôèêó
âçàèìîäåéñòâèÿ ÿçûêà è ðå÷è â èõ íåðàçðûâíîì åäèíñòâå.

Íàáëþäàåìàÿ äèíàìèêà â çíà÷èòåëüíîé ñòåïåíè îáóñëîâëåíà îñîáåííîñòÿìè ðåàëèçàöèè
àíàëèçèðóåìûõ êîíöåïòóàëüíûõ ñòðóêòóð êàê îáëàäàþùèõ êóëüòóðíîé öåííîñòüþ
è ýïèñòåìîëîãè÷åñêîé çíà÷èìîñòüþ îáðàçîâàíèé.
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ABSTRACT
The article concerns the study of the English linguodidactic discourse that can be regarded as the specific

kind of pedagogical discourse, which possesses peculiarities of its own, determined by its belonging to the
certain subject area. Knowledge and education are analyzed as the key concepts of the discursive sphere in
question. In linguodidactic discourse the concept of knowledge can be represented at the level of different
formats, among which linguistic knowledge is of particular importance. The issue concerns with both
theoretical basics of language and the corresponding culture learning as well as practical language skills
acquisition. The study of linguodidactic discourse as part of pedagogical discourse seeks its investigation
in terms of the concept of education, which is of vital importance within these lines. The conceptual
formations under analysis can be represented in the English discourse by various terminological units,
among which the most significant are «general knowledge», «knowledge of the world», «sociocultural
knowledge», as well as «linguistic knowledge», «language knowledge», «knowledge of language», «knowledge
of the language», and «linguistic education», «language education», respectively.

The semantic peculiarities of linguistic units in question are closely connected with the peculiarities of
certain contexts that play an important role in the process of the linguistic meanings representation. In the
course of investigation the dynamic character of the concepts under analysis is being manifested, which
enables the researcher to analyze them as flexible conceptual structures, demonstrating dialectical unity
between concept and notion as closely connected mental formations that tend to find representation on the
level of language and speech in their close interaction. The dynamic character of the phenomena is to
a great extent determined by the qualities of cultural value and epistemological significance of the units
under investigation.

Key words: knowledge, education, linguodidactic discourse, conceptual structure, dynamic character,
context, epistemological significance.
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Ââåäåíèå

Ñîâðåìåííûå ëèíãâèñòè÷åñêèå èññëåäîâàíèÿ
âêëþ÷àþò ðàññìîòðåíèå öåëîãî ñïåêòðà ÿâëåíèé è
ïðîöåññîâ äåéñòâèòåëüíîñòè, íàõîäÿùèõ âîïëîùå-
íèå íà óðîâíå åñòåñòâåííîãî ÷åëîâå÷åñêîãî ÿçûêà,
íà îñíîâå ïðèìåíåíèÿ ðàçëè÷íûõ ÿçûêîâåä÷åñêèõ
èññëåäîâàòåëüñêèõ ìåòîäèê. Âñå áîëåå òùàòåëüíî-
ìó ïðîíèêíîâåíèþ â ñóùíîñòü äàííûõ ôåíîìåíîâ
ñïîñîáñòâóåò ðàçâèòèå è ïîÿâëåíèå íîâûõ ïîäõî-
äîâ è ìåòîäîâ àíàëèçà. Áåññïîðíîé àêòóàëüíîñòüþ
îáëàäàþò èññëåäîâàíèÿ, îñóùåñòâëÿåìûå íà îñíî-
âå êîíöåïòóàëüíîãî àíàëèçà, ïðåäïîëàãàþùåãî

èçó÷åíèå ÿçûêà â òåñíåéøåé âçàèìîñâÿçè ñ ìåí-
òàëüíûìè ïðîöåññàìè. Õàðàêòåðèçóÿ ïîëîæåíèå äåë
â äàííîé îáëàñòè îòå÷åñòâåííîé íàó÷íîé ñôåðû,
Å.Ñ. Êóáðÿêîâà îòìå÷àåò, ÷òî «â óñòàíîâêè êîãíè-
òèâíîé íàóêè è êîãíèòèâíîé ëèíãâèñòèêè âîøëî
ïðåæäå âñåãî èçó÷åíèå ïðîöåññîâ êîíöåïòóàëèçà-
öèè è êàòåãîðèçàöèè ìèðà, êîòîðûå ñàìè ñòðîè-
ëèñü íà íîâîì ïîíèìàíèè êîíöåïòîâ è êàòåãîðèé»
[Êóáðÿêîâà 2009, ñ. 16]. Èññëåäîâàòåëü ïîä÷åðêè-
âàåò òîò ôàêò, ÷òî êîíöåïòóàëüíûé àíàëèç ïðåä-
ñòàâëÿåò ñîáîé àíàëèòè÷åñêóþ îáëàñòü, ñóùåñòâó-
þùóþ â ðàìêàõ êîãíèòèâíî-äèñêóðñèâíîé ïàðà-
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äèãìû çíàíèÿ, ñ ó÷åòîì ðàçíûõ óðîâíåé îáîáùå-
íèÿ (àáñòðàêöèè), è îòìå÷àåò, ÷òî «åñëè êîãíèòèâ-
íûé àíàëèç íàïðàâëåí ïðåæäå âñåãî íà îïðåäåëå-
íèå òåõ êîíêðåòíûõ ñòðóêòóð çíàíèÿ, êîòîðûå ñòî-
ÿò çà òîé èëè èíîé ÿçûêîâîé ôîðìîé, òî ÊÀ íà-
ïðàâëåí áóêâàëüíî íà óñòàíîâëåíèå êîíöåïòóàëü-
íîé ñòðóêòóðû, êîòîðàÿ ñòîèò çà ðàññìàòðèâàåìîé
ÿçûêîâîé ôîðìîé» [Êóáðÿêîâà 2009, ñ. 16].

Êîíöåïò, ïî ìíåíèþ ñîâðåìåííûõ ó÷åíûõ, èã-
ðàåò îñíîâíóþ ðîëü â ïðîöåññå ïîçíàíèÿ ÷åëîâå-
êîì îêðóæàþùåãî ìèðà. Òàê, Ð.È. Ïàâèë¸íèñ ïè-
øåò, ÷òî ðàçâèòèå êîíâåíöèîíàëüíûõ ñïîñîáíîñ-
òåé ÷åëîâåêà, ò. å. åãî óìåíèÿ îðèåíòèðîâàòüñÿ â
ìèðå, îáóñëîâëåíî ïðîöåññîì îáðàçîâàíèÿ ñìûñ-
ëîâ, èëè êîíöåïòîâ, âîçìîæíîñòüþ ôîðìèðîâàíèÿ
èíôîðìàöèè îá îáúåêòàõ ïîçíàíèÿ, ëåæàùåé â îñ-
íîâå êîíñòðóèðîâàíèÿ êîíöåïòóàëüíîé ñèñòåìû â
÷åëîâå÷åñêîì ñîçíàíèè [Ïàâèë¸íèñ 1983, ñ. 101–
102]. Êîíöåïòû êàê ýëåìåíòû êîíöåïòóàëüíîé ñè-
ñòåìû ñîçíàíèÿ èíäèâèäà, êîòîðàÿ ïðåäñòàâëÿåò
ñîáîé «íåïðåðûâíî êîíñòðóèðóåìóþ ñèñòåìó èí-
ôîðìàöèè (ìíåíèé è çíàíèé), êîòîðîé ðàñïîëàãà-
åò èíäèâèä, î äåéñòâèòåëüíîì èëè âîçìîæíîì ìèðå»
[Ïàâèë¸íèñ 1983, ñ. 280], õàðàêòåðèçóþòñÿ âîçìîæ-
íîñòüþ ñâîåãî áûòîâàíèÿ â âèäå âåðáàëèçîâàííûõ
ëèáî íåâåðáàëèçîâàííûõ ñìûñëîâûõ îáðàçîâàíèé,
ñïîñîáíûõ ê ìàòåðèàëüíîìó âîïëîùåíèþ â âèäå
ÿçûêîâûõ ôîðì. Â ýòîé ñâÿçè ñëåäóåò ïîä÷åðêíóòü
òîò ôàêò, ÷òî êîíöåïòóàëüíûé àíàëèç â ñîâðåìåí-
íûõ ÿçûêîâåä÷åñêèõ ðàçûñêàíèÿõ ïðèíèìàåò âî
âíèìàíèå äàííîå ðàçëè÷èå è äîïóñêàåò âîçìîæ-
íîñòü ñòðóêòóðíîãî îïèñàíèÿ è ðåêîíñòðóêöèè êîí-
öåïòà â èññëåäîâàòåëüñêèõ öåëÿõ òîëüêî íà îñíîâå
åãî ëèíãâèñòè÷åñêîãî âûðàæåíèÿ, ò. å. òîãî âåð-
áàëüíîãî èìåíè, êîòîðîå ñâÿçàíî ñ åãî ðåôåðåí-
öèàëüíûìè îòíîøåíèÿìè ñ îïðåäåëåííûì äîìåíîì
çíàíèÿ [Êóáðÿêîâà 2009, ñ. 17]. Îòìå÷àÿ äèíàìè÷åñ-
êèé õàðàêòåð êîãíèòèâíûõ ïðîöåññîâ, Å.Ñ. Êóáðÿ-
êîâà óêàçûâàåò íà òîò ôàêò, ÷òî «ïîðîæäàþòñÿ æå è
çàíîâî âåðáàëèçóþòñÿ ñêëàäûâàþùèåñÿ â ñîçíàíèè
êîíöåïòóàëüíûå ñòðóêòóðû» [Êóáðÿêîâà 2009, ñ. 17].

Êîíöåïòóàëüíûå ñòðóêòóðû

Ðàññìîòðåíèå êîíöåïòîâ «knowledge» (çíàíèå) è
«education» (îáðàçîâàíèå), ñîäåðæàòåëüíûå îáëàñòè
êîòîðûõ ìîãóò áûòü ïðåäñòàâëåíû â ÿçûêå â ïåð-
âóþ î÷åðåäü åäèíèöàìè àáñòðàêòíîé ñåìàíòèêè,
òðåáóåò îáðàùåíèÿ ê óñòàíîâëåíèþ èõ ïðèðîäû â
òåðìèíàõ êîäèðîâàíèÿ (ðåïðåçåíòàöèè) êîíöåïòîâ
ïîñðåäñòâîì âåðáàëüíîãî âûðàæåíèÿ íà óðîâíå êîí-
öåïòóàëüíûõ ñòðóêòóð îòêðûòîãî òèïà, ïðèîáðåòà-
þùèõ íîâûå ñâîéñòâà â ïðîöåññå ñâîåé àêòóàëèçà-
öèè ïîñðåäñòâîì ðàçëè÷íûõ ÿçûêîâûõ ñðåäñòâ.
Îïèðàÿñü íà òåçèñ î âçàèìîñâÿçàííîñòè êîíöåïòó-
àëüíûõ ñóùíîñòåé â êîíöåïòóàëüíîé ñèñòåìå ÷å-
ëîâåêà, èññëåäîâàòåëè ïèøóò: «Êîäèðîâàíèå êîí-
öåïòîâ ñèñòåìû âåðáàëüíûìè âûðàæåíèÿìè ÿâëÿ-
åò íå òîëüêî ïðåäïîñûëêó âåðáàëüíîé ñîöèàëüíîé
êîììóíèêàöèè. Åñòåñòâåííûé ÿçûê, ñèìâîëè÷åñêè
ôèêñèðóÿ îïðåäåëåííûå êîíöåïòû êîíöåïòóàëüíîé
ñèñòåìû ìèðà, äàåò âîçìîæíîñòü, ìàíèïóëèðóÿ …

âåðáàëüíûìè ñèìâîëàìè, ìàíèïóëèðîâàòü êîíöåïòàìè
ñèñòåìû. Ýòî çíà÷èò – ñòðîèòü â íåé â ñîîòâåò-
ñòâèè ñ ôóíäàìåíòàëüíûì ïðèíöèïîì èíòåðïðå-
òàöèè íîâûå êîíöåïòóàëüíûå ñòðóêòóðû, êîòîðûå
êîíòèíóàëüíî, íî îïîñðåäîâàííî – ÷åðåç äðóãèå
êîíöåïòû è èõ ñòðóêòóðû – ñîîòíåñåíû ñ êîíöåï-
òàìè, îòðàæàþùèìè àêòóàëüíûé ïîçíàâàòåëüíûé
îïûò èíäèâèäà» [Ïàâèë¸íèñ 1983, ñ. 113–114].

 Ñîöèàëüíàÿ ôóíêöèÿ ÿçûêà ÿâëÿåòñÿ îäíèì èç
óñëîâèé åãî ñóùåñòâîâàíèÿ â îïðåäåëåííûõ äèñ-
êóðñèâíûõ ðàçíîâèäíîñòÿõ åãî ðå÷åâûõ ðåàëèçà-
öèé. Ïîíÿòèå äèñêóðñà, âûñòóïàþùåãî êàê åäèí-
ñòâî ÿçûêîâîé ôîðìû, çíà÷åíèÿ è äåéñòâèÿ, òðàê-
òóåòñÿ êàê «ñâÿçíûé òåêñò â ñîâîêóïíîñòè ñ ýêñò-
ðàëèíãâèñòè÷åñêèìè – ïðàãìàòè÷åñêèìè, ñîöèî-
êóëüòóðíûìè, ïñèõîëîãè÷åñêèìè è äðóãèìè ôàê-
òîðàìè; òåêñò, âçÿòûé â ñîáûòèéíîì àñïåêòå; ðå÷ü,
ðàññìàòðèâàåìàÿ êàê öåëåíàïðàâëåííîå ñîöèàëüíîå
äåéñòâèå, êàê êîìïîíåíò, ó÷àñòâóþùèé âî âçàèìî-
äåéñòâèè ëþäåé è ìåõàíèçìàõ èõ ñîçíàíèÿ (êîã-
íèòèâíûõ ïðîöåññàõ)» [Àðóòþíîâà 1990, ñ. 136–
137]. Â ýòîì ïëàíå ñëåäóåò îñîáî ïîä÷åðêíóòü òîò
ôàêò, ÷òî äèñêóðñ ïðåäïîëàãàåò âîçìîæíîñòü ðàç-
íûõ âèäîâ ñâîåé àêòóàëèçàöèè ñ ó÷åòîì ýêñòðà-
ëèíãâèñòè÷åñêèõ ôåíîìåíîâ, íåïîñðåäñòâåííî ó÷à-
ñòâóþùèõ â îñóùåñòâëåíèè êîììóíèêàòèâíûõ ïðî-
öåññîâ. Òèïîëîãè÷åñêèé ïîäõîä ê àíàëèçó äèñêóð-
ñà â òåðìèíàõ èíñòèòóöèîíàëüíîñòè îáóñëîâëåí åãî
ðåïðåçåíòàòèâíîé ñïåöèôèêîé íà óðîâíå õàðàêòå-
ðèçóþùèõñÿ ñïåöèàëèçèðîâàííûì ñîöèàëüíî-ïðî-
ôåññèîíàëüíûì ñòàòóñíûì êîäîì òåêñòîâ. Äëÿ äàí-
íîãî èññëåäîâàíèÿ àêòóàëüíûì ÿâëÿåòñÿ âûäåëå-
íèå ëèíãâîäèäàêòè÷åñêîãî äèñêóðñà, âûñòóïàþùå-
ãî â êà÷åñòâå òèïîëîãè÷åñêîé ðàçíîâèäíîñòè ïåäà-
ãîãè÷åñêîãî äèñêóðñà, ñâÿçàííîãî ñ ïðîöåññàìè ïå-
ðåäà÷è è óñâîåíèÿ ëèíãâèñòè÷åñêèõ çíàíèé, à òàê-
æå çíàíèé î ñîîòâåòñòâóþùèõ ëèíãâîêóëüòóðíûõ
ôåíîìåíàõ [Âèøíÿêîâà, Êëèìàíîâà 2017, ñ. 51].
Âàæíåéøåé ôóíêöèîíàëüíîé îñîáåííîñòüþ ëèíã-
âîäèäàêòè÷åñêîãî äèñêóðñà ÿâëÿåòñÿ åãî ðîëü â
ôîðìèðîâàíèè êàðòèíû ìèðà êàæäîãî èç ó÷àñòíè-
êîâ äàííîãî âçàèìîäåéñòâèÿ â ðàìêàõ åãî àêòóàëè-
çàöèè. Ïðåäñòàâëÿåòñÿ íåîáõîäèìûì îòìåòèòü ôàêò
åäèíñòâà è âçàèìîîáóñëîâëåííîñòè êîíöåïòóàëü-
íîé è ÿçûêîâîé êàðòèí ìèðà – Ñ.Ã. Òåð-Ìèíàñîâà
îòìå÷àåò òåñíåéøóþ âçàèìîñâÿçü ÿçûêà, ìûøëå-
íèÿ è êóëüòóðû: «ßçûê, ìûøëåíèå è êóëüòóðà âçàè-
ìîñâÿçàíû íàñòîëüêî òåñíî, ÷òî ïðàêòè÷åñêè ñî-
ñòàâëÿþò åäèíîå öåëîå, ñîñòîÿùåå èç ýòèõ òðåõ êîì-
ïîíåíòîâ, íè îäèí èç êîòîðûõ íå ìîæåò ôóíêöèî-
íèðîâàòü (à ñëåäîâàòåëüíî, è ñóùåñòâîâàòü) áåç äâóõ
äðóãèõ. Âñå âìåñòå îíè ñîîòíîñÿòñÿ ñ ðåàëüíûì ìè-
ðîì, ïðîòèâîñòîÿò åìó, çàâèñÿò îò íåãî, îòðàæàþò
è îäíîâðåìåííî ôîðìèðóþò åãî» [Òåð-Ìèíàñîâà
2004, ñ. 47]. ßçûêîâàÿ êàðòèíà ìèðà ìîæåò áûòü
ñîîòíåñåíà ñ ïîíÿòèåì çíàíèÿ, çàôèêñèðîâàííîãî
â çíà÷åíèè ÿçûêîâûõ ôîðì, à òàêæå â êîíâåíöèî-
íàëüíûõ ñïîñîáàõ èõ âûðàæåíèÿ, ÷òî îòðàæàåò ñïå-
öèôèêó ÷ëåíåíèÿ ìèðà è îáîáùåíèÿ ñîîòâåòñòâó-
þùèõ ïðåäñòàâëåíèé, îòðàæåííûõ íà ðàçëè÷íûõ
óðîâíÿõ ÿçûêîâîé ðåïðåçåíòàöèè [Àëåêñàíäðîâà
2014, ñ. 19–24].
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 Çíàíèå êàê ñîöèàëüíî-ôèëîñîôñêàÿ êàòåãîðèÿ
â øèðîêîì ñìûñëå êâàëèôèöèðóåòñÿ êàê ïðîâå-
ðåííûé îïûòíûì ïóòåì ðåçóëüòàò ïîçíàíèÿ äåé-
ñòâèòåëüíîñòè, âõîäÿùèé â ñèñòåìó ðå÷åâîé äåÿ-
òåëüíîñòè â êà÷åñòâå íåîòúåìëåìîãî êîãíèòèâíîãî
êîìïîíåíòà, îáëàäàþùåãî èñòèííîñòüþ, äîñòîâåð-
íîñòüþ è âåðèôèöèðóåìîñòüþ [Øàëàìîâ, Ãëàäêàÿ
2013]. Ðàññìàòðèâàÿ äàííûé ôåíîìåí ñ ïîçèöèé
êîãíèòèâíîé ëèíãâèñòèêè, ó÷åíûå îáðàùàþò ïðè-
ñòàëüíîå âíèìàíèå íà ðîëü ñòðóêòóð çíàíèÿ â ïðî-
öåññå îáðàçîâàíèÿ è ôóíêöèîíèðîâàíèÿ ÿçûêîâûõ
ôîðì ñ òî÷êè çðåíèÿ îñíîâàíèé äëÿ ôîðìèðîâà-
íèÿ ÿçûêîâîãî çíà÷åíèÿ, î ÷åì ïèøåò Å.Ñ. Êóáðÿ-
êîâà, ïîä÷åðêèâàþùàÿ òîò ôàêò, ÷òî «çíàíèåì ìî-
ãóò áûòü íàçâàíû òå è òîëüêî òå ôðàãìåíòû ñâåäå-
íèé î ìèðå, êîòîðûå ïî ñâîåìó ñîäåðæàíèþ îáîá-
ùàþò íàèáîëåå âàæíûå ÷åðòû ýòèõ ñàìûõ ñâåäå-
íèé è ïðåäñòàâëÿþò èõ â âèäå îïðåäåëåííûõ çà-
êîíîìåðíîñòåé, ðåãóëÿðíîñòåé, ïðàâèë è ò. ä., íî è
êîòîðûå îêàçûâàþòñÿ îáëå÷åííûìè â ñïåöèàëüíî
ñîçäàâàåìóþ äëÿ íèõ ÿçûêîâóþ ôîðìó» [Êóáðÿêî-
âà 2008, c. 16].

Ëèíãâîäèäàêòè÷åñêèé äèñêóðñ, ïðåäñòàâëåííûé
â âèäå òåêñòîâ ðàçëè÷íûõ ôóíêöèîíàëüíî-ñòèëèñ-
òè÷åñêèõ ðàçíîâèäíîñòåé, îáúåäèíåííûõ îáùåé
ñîöèàëüíî è ïðîôåññèîíàëüíî îáóñëîâëåííîé êîì-
ìóíèêàòèâíî-ïðàãìàòè÷åñêîé çàäà÷åé, ÿâëÿåòñÿ ÿçû-
êîâåä÷åñêîé îáëàñòüþ, íåïîñðåäñòâåííî ñâÿçàííîé
ñ ïðîöåññàìè òðàíñëÿöèè, ïåðåðàáîòêè è ïîðîæäå-
íèÿ çíàíèé îïðåäåëåííîãî òèïà, â êîòîðîé âàæ-
íåéøåå ìåñòî çàíèìàåò êîíöåïò «çíàíèå», ñòðóêòó-
ðèðîâàííûé ïîñðåäñòâîì öåëîãî ðÿäà ÿçûêîâûõ ðåï-
ðåçåíòàöèé. Â ýòîì îòíîøåíèè îñîáàÿ ðîëü ïðè-
íàäëåæèò âîïðîñó ñìûñëîâîé îðãàíèçàöèè äèñêóð-
ñèâíîãî ïðîñòðàíñòâà, òåñíåéøèì îáðàçîì âçàèìî-
äåéñòâóþùåé ñ ïðîöåññàìè ðåàëèçàöèè åãî ôóíê-
öèîíàëüíîãî ïîòåíöèàëà â ñîîòâåòñòâèè ñ îïðåäå-
ëåííûìè çàêîíîìåðíîñòÿìè ñâîèõ ïðîÿâëåíèé [Ïî-
íîìàðåíêî 2013, ñ. 81].

 Îáðàùåíèå ê àíãëîÿçû÷íîìó ëèíãâîäèäàêòè-
÷åñêîìó äèñêóðñó ñ òî÷êè çðåíèÿ âîçìîæíîñòåé
ïðåäñòàâëåíèÿ êîíöåïòà «knowledge» â ïåðâóþ î÷å-
ðåäü âûçûâàåò íåîáõîäèìîñòü ðàññìîòðåíèÿ óíè-
âåðñàëüíûõ àñïåêòîâ îòðàæåíèÿ ñïåöèôèêè äàí-
íîé ñóùíîñòè â ïðåäìåòíîì ïîëå ëèíãâîäèäàêòè-
êè. ßçûêîâûå ðåàëèçàöèè êîíöåïòà knowledge äå-
ìîíñòðèðóþò îñîáåííîñòè åãî áûòîâàíèÿ â äàííîé
ïðåäìåòíîé îáëàñòè, – ÷òî íàõîäèò âîïëîùåíèå â
ñîîòâåòñòâóþùèõ ñèíòàêñè÷åñêèõ êîíòåêñòàõ, ïðåä-
ñòàâëÿþùèõ ñîáîé åäèíñòâî ìîðôîñèíòàêñè÷åñêî-
ãî è ëåêñèêî-ôðàçåîëîãè÷åñêîãî àñïåêòîâ ïîñòðîå-
íèÿ ðå÷è [Àëåêñàíäðîâà, Êîìîâà 2007, ñ. 138–153,
197]. Ó÷èòûâàÿ òîò ôàêò, ÷òî êîíöåïò êàê ìåíòàëüíî-
ëèíãâàëüíîå îáðàçîâàíèå ìîæåò áûòü ïðåäñòàâëåí
íà óðîâíå öåëîãî ðÿäà ÿçûêîâûõ çíà÷åíèé, ñëåäóåò
òåì íå ìåíåå ïîä÷åðêíóòü, ÷òî öåíòðàëüíîå ìåñòî
ïðèíàäëåæèò «èìåíè êîíöåïòà», êîòîðîå âûñòóïà-
åò â êà÷åñòâå ðåïðåçåíòàíòà òîãî ïîíÿòèéíîãî ÿäðà,
òîé «ñåðäöåâèíû», â êîòîðîé â îïòèìàëüíîì âèäå
êîíöåíòðèðóþòñÿ âåùåñòâåííî-îáðàçíûå õàðàêòå-
ðèñòèêè, íàøåäøèå îòðàæåíèå â ìûñëèòåëüíîé
(à òàêæå â ÿçûêîâîé) ñôåðå êàê ðåçóëüòàò ÷óâñòâåí-

íîãî ïîçíàíèÿ äåéñòâèòåëüíîñòè è ìåíòàëüíîé îá-
ðàáîòêè ïîëó÷åííîé î íåé èíôîðìàöèè. Â ðàññìàò-
ðèâàåìîì ìàòåðèàëå ÿçûêîâîå ïðåäñòàâëåíèå êîí-
öåïòóàëüíîé îáëàñòè knowledge îòðàæàåò ñïåöèôè-
êó åãî ðåàëèçàöèè êàê â âèäå êîíöåïòà ñ øèðîêèì
ñïåêòðîì àññîöèàöèé, ðåãóëÿðíî âåðáàëüíî ðåïðå-
çåíòèðóåìîãî â òîì ÷èñëå è â îáûäåííîé ðå÷è,
òàê è ñîîòâåòñòâóþùåãî ïîíÿòèÿ â ñîáñòâåííîì
ñìûñëå ñëîâà, íàïðèìåð â ñîñòàâå îáëàäàþùèõ óñ-
òîé÷èâîñòüþ â ïëàíå âîñïðîèçâåäåíèÿ ñî÷åòàíèé
òåðìèíîëîãè÷åñêîãî õàðàêòåðà: I consider knowledge
as an evolving and non-static action. As we learn we
are constantly changing our understanding of the world
(Goldberg 1997, p. 2); However, the exponential growth
of knowledge in the modern period, with the increasing
specialization that it involves has made it more and
more difficult to maintain links between humanistic
scholarship, scientific research and creative arts (Trim
1990, p. 35); Even the knowledge of what makes one
different from another, and what combination of features
is dangerous, can make all the difference between a
simulation which is used successfully for language
purposes, and one which is a flop (Jones 1992, p. 64);
The distinction between technical proficiency and
practical know-how ( techne) on one side and
fundamental knowledge and insight, theoretical
understanding (episteme) on the other can no longer
be sustained (Trim 1990, p. 35); One sometimes finds
questions that require general knowledge rather than
an understanding of the text (Nuttall 2008, p. 184);
Use your global knowledge (of your hometown or
country, cultures and languages) to identify a topic that
is not in the English edition of Wikipedia (Tardy 2010,
p. 19); Linked to this system are other areas of
cognition, such as world knowledge (like an
encyclopedia) and memory (like a personal diary or
autobiography), so that activation of a word like tangi
or mango or tango also triggers general knowledge and
personal experiences that extend beyond the simple
‘dictionary’ meanings of these words (Thornbury 2007,
p.17); To think that a course of a teacher can give the
learners adequate schematic knowledge for understanding
the L2 discourse is unrealistic (Alptekin 1992, p. 230);
Visitors do not need specialized qualifications to
contribute. Wikipedia’s intent is to have articles that
cover existing knowledge, not create new knowledge
(original research). This means that people of all ages
and cultural and social backgrounds can write Wikipedia
articles (Tardy 2010, p. 13); Finally, we need to
distinguish between receptive knowledge and productive
knowledge (Thornbury 2007, p. 15); We can rely on
the student’s competence and on his background
knowledge (Favretti 1989, p. 156).

 Òàêèì îáðàçîì, êîíöåïò «knowledge» ìîæåò ðàñ-
ñìàòðèâàòüñÿ êàê ìåíòàëüíî-ëèíãâàëüíàÿ ñòðóêòó-
ðà, ðåïðåçåíòèðóþùàÿ øèðîêóþ îáëàñòü ÷åëîâå-
÷åñêîãî çíàíèÿ, îáëàäàþùåãî ìåæäèñöèïëèíàðíûì
õàðàêòåðîì, ÷òî îòðàæåíî â âûøåïðèâåäåííûõ âû-
ñêàçûâàíèÿõ, ãäå ñîîòâåòñòâóþùàÿ ÿçûêîâàÿ åäè-
íèöà ðåàëèçóåòñÿ â ñîñòàâå ðàçëè÷íûõ ñëîâîñî÷å-
òàíèé. Ñóùíîñòíîé õàðàêòåðèñòèêîé äàííîé ñîäåð-
æàòåëüíîé îáëàñòè ÿâëÿåòñÿ åå ñìûñëîâàÿ êîððå-
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ëÿöèÿ ñ òàêèìè îáëàñòÿìè, ðåïðåçåíòèðóåìûìè
ïîñðåäñòâîì ÿçûêîâûõ çíà÷åíèé, êàê skills è
experience, êîòîðûå âûñòóïàþò â êà÷åñòâå ñîñòàâ-
íûõ ýëåìåíòîâ ñëîâîñî÷åòàíèé, îòðàæàÿ ïðîöåññ
ñìûñëîâîãî ñòàíîâëåíèÿ ñåìàíòè÷åñêîé ñòðóêòóðû
knowledge â êà÷åñòâå ðåïðåçåíòàíòà äàííîãî êîíöåïòà
â äèñêóðñèâíîì ïðîñòðàíñòâå èíòåëëåêòóàëüíî-äåÿ-
òåëüíîñòíîé íàïðàâëåííîñòè (ê íåìó ìîæíî îòíå-
ñòè íàó÷íûé, ïåäàãîãè÷åñêèé, ëèíãâîäèäàêòè÷åñ-
êèé òèïû äèñêóðñà): Through their participation in a
scaffolded interaction, students of lesser proficiency can
extend their current skills and knowledge to higher
competence [Larsen-Freeman 2003, p. 88]; We have
discussed the skills and kinds of knowledge involved in
achieving fluency as if these were absolute qualities
that all speakers share (Thornbury 2007, p. 27);
Although one of the participants usually is more skilled
and knowledgeable than the others, mentoring is not
meant to be used to critique or evaluate (Murray 2010,
p. 6); However, in our experience, what students
frequently lack is not only a knowledge of study skills,
but, more fundamentally, the underlying competence
necessary for successful study – self-confidence, self-
awareness, the ability to think criticallyand creatively,
independence of mind, and so on (Waters M. and
Waters A. 1992, p. 264); Linked to this system are
other areas of cognition, such as world knowledge (like
an encyclopedia) and memory (like a personal diary
or autobiography), so that activation of a word like
tangi or mango or tango also triggers general knowledge
and personal experiences that extend beyond the simple
‘dictionary’ meanings of these words (Thornbury 2007,
p. 17); Think about what you have learnt, and organize
the information in your mind, consider its implications
for other things you know, assess its importance and
so on. The aim is to integrate it into your previous
knowledge and experience (Nuttall 2008, p.129);

 Äèíàìè÷åñêèé àñïåêò âçàèìîäåéñòâèÿ êîððå-
ëèðóþùèõ ìåæäó ñîáîé êîíöåïòóàëüíûõ ñòðóêòóð
knowledge è experience ìîæåò áûòü ïðåäñòàâëåí ñëå-
äóþùèìè äâóìÿ ïðèìåðàìè, â êîòîðûõ ðåàëèçó-
þòñÿ îòðàæàþùèå òåñíóþ âçàèìîñâÿçü äàííûõ çíà-
÷åíèé ëåêñèêî-ñåìàíòè÷åñêîå åäèíñòâî experience/
knowledge, à òàêæå àòðèáóòèâíîå ñëîâîñî÷åòàíèå
experiential knowledge: Each kind of text, and each
individual text, requires different treatment. The work
to be done at this stage may include some of the
following: … linking the content with the readers’
experience/knowledge (Nuttall 2008, p. 167); Rather
than locating experience and knowledge in the
researcher, this mode accords value to the knowledge
and experience which trainees bring to the training/
development process, and which constitutes their mental
constructs or conceptual ‘schemata’… Chapter 6 exploits
the potential of micro-teaching as a means of developing
‘experiential knowledge’ of professional action in a
controlled and progressive way (Wallace 1992, p. 381).

Ëèíãâîäèäàêòè÷åñêèé äèñêóðñ õàðàêòåðèçóåòñÿ
öåëûì ðÿäîì ÿçûêîâûõ ðåàëèçàöèé, â êîòîðûõ åäè-
íèöà knowledge âûñòóïàåò êàê êëþ÷åâîé, îíòîëî-
ãè÷åñêè çíà÷èìûé ýëåìåíò äàííîãî òèïà äèñêóðñà,
ïðåäñòàâëåííîãî ñîîòâåòñòâóþùèìè êîíòåêñòàìè

ïðîôåññèîíàëüíîé íàïðàâëåííîñòè, íàïðèìåð:
In chapter 4, she discusses some limitations of the
information-processing model in understanding teacher
expertise, and she presents a number of alternatives,
which emphasize teachers’ pedagogical content
knowledge (i.e., their subject matter knowledge and
their ability to represent that knowledge to their
students) as well as their practical, context-situated
knowledge (Vasquez 2004, p. 167); From the alternative
perspective, assessment results affect the different
knowledge and understanding that different raters bring
to the assessment process and the different tasks that
the students complete, each of which reveals a different
aspect of the student’s knowledge and abilities (Lynch
and Shaw 2004, p. 277); So, although the successful
application of descriptive knowledge to pedagogical
procedures is far from straightforward, a number of
research developments in the identification of voice
quality features and their possible role in the perception
of accent are of interest to report (Morley 1994, p. 52);
Authors stress that ESL/EFL teachers who work on
pronunciation in the classroom must have a thorough
knowledge of assessment tools and strategies and the
ability to apply them appropriately in placing students,
analyzing their needs, designing curriculum, giving
feedback, and measuring achievement (Morley 1994,
p. 4); I have witnessed students as they work toward
making sense of their surroundings. Writing poetry
gives them a structure through which to apply their
observations. In doing this they are actively working
with a knowledge base and constructing understandings
of nature through an art form (Goldberg 1997, p. 2);
I put the case that the ‘de-caffeinated’ nature of these
texts is possible only because the writer/speaker and
reader/listener share a great deal of common knowledge.
This shared knowledge makes the fine-tuning associated
with grammatical meaning fairly redundant. Knowledge
is shared if it can be retrieved from the immediate
context (both in space and in time), or if it can be
retrieved by reference to common experience
(Thornbury 2007, p. 14); Sociocultural knowledge can
be both extralinguistic and linguistic. Knowing whether
people in a given culture shake hands on meeting, or
embrace, or, bow, is extralinguistic; knowing what they
say when they greet each other is clearly linguistic
(Thornbury 2007, p. 12); The international quality of
specialized knowledge in terms of content and methods
of analysis and evaluation is a well-known phenomenon,
and so is the internationalization of special languages as
a consequence of that (Merlini Barbaresi 1990, p. 88);
In addition, foundation programs provide discipline-
specific knowledge (Singh and Doherty 2004, p. 13).

Îñîáîå âíèìàíèå óäåëÿåòñÿ òåì ñëó÷àÿì, â êî-
òîðûõ ïðåäñòàâëåíà êîíöåïöèÿ ÿçûêîâîãî (ëèíã-
âèñòè÷åñêîãî) çíàíèÿ, âûçûâàþùàÿ ó ñïåöèàëèñ-
òîâ ðÿä ìåòîäîëîãè÷åñêèõ âîïðîñîâ ñ òî÷êè çðåíèÿ
ðåïðåçåíòàöèè äàííûõ òåðìèíîëîãè÷åñêèõ îáðàçî-
âàíèé â àíãëèéñêîì ÿçûêå. Ñîâðåìåííûå ÿçûêî-
âåäû îòìå÷àþò íåîáõîäèìîñòü äèôôåðåíöèðîâàòü
çíàíèå ýíöèêëîïåäè÷åñêîãî õàðàêòåðà (çíàíèå î
ìèðå) è ÿçûêîâîå çíàíèå ñ òî÷êè çðåíèÿ èõ ñîäåð-
æàíèÿ, ðàçãðàíè÷èâàÿ â òî æå âðåìÿ çíàíèÿ ÿçû-
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êîâîãî è ìåòàÿçûêîâîãî ïëàíà. Îòìåòèì â ýòîé
ñâÿçè, ÷òî óêàçàííûå òèïû çíàíèé, êàê è ñòîÿùèå
çà íèìè ïðîöåññû îáúåêòèâíîé äåéñòâèòåëüíîñòè,
òåñíåéøèì îáðàçîì âçàèìîñâÿçàíû è ïðåäñòàâëå-
íû â ÿçûêå: Consider, too, hîw meeting the objectives
might be useful when the knowledge obtained is applied
to language learning, to intercultural communication,
and to common, everyday class issues, materials
development, language testing, or in applied linguistics
research (Hatch 2001, p. 5).

 Îáðàùàÿñü ê òåðìèíîëîãè÷åñêîé ïðîáëåìàòèêå
â äàííîé îáëàñòè, À.À. Çàëåâñêàÿ óêàçûâàåò íà íå-
îäíîçíà÷íîñòü ðóññêîãî êîððåëÿòà «ëèíãâèñòè÷åñ-
êèå çíàíèÿ» ñ àíãëîÿçû÷íîé åäèíèöåé «linguistic
knowledge», êîòîðàÿ, ïî ìíåíèþ èññëåäîâàòåëÿ, ñî-
îòíîñèìà «ñî çíàíèåì ÿçûêà ó èíäèâèäà» [Çàëåâ-
ñêàÿ 2000, ñ. 67). Àíàëèç ìàòåðèàëà ëèíãâîäèäàê-
òè÷åñêîãî äèñêóðñà ïîçâîëèë âûÿâèòü ôàêò òåðìè-
íîëîãè÷åñêîé íåîäíîçíà÷íîñòè â ïëàíå ðåàëèçàöèè
òàêèõ òåðìèíîâ, êàê linguistic knowledge, language
knowledge, knowledge of language, knowledge of à
language, â ñîâðåìåííîì àíãëèéñêîì ÿçûêå [Larsen-
Freeman 2003, p. 85]. Òàê, íàïðèìåð, ïðè ðàññìîò-
ðåíèè ñëîâîñî÷åòàíèÿ linguistic knowledge, âûÿâè-
ëîñü, ÷òî â ñëåäóþùåì ñëó÷àå èìååòñÿ â âèäó çíà-
íèå ñîáñòâåííî ëèíãâèñòè÷åñêèõ àñïåêòîâ óïîòðåá-
ëåíèÿ ÿçûêà, ðåàëèçóåìûõ â êà÷åñòâå òåîðåòè÷å-
ñêèõ îñíîâàíèé äëÿ åãî èçó÷åíèÿ: Knowledge that
is relevant to speaking can be categorized either as
knowledge of features of language (linguistic knowledge)
or knowledge that is independent of language
(extralinguistic knowledge)… The kinds of extralinguistic
knowledge that affect speaking include such things as
topic and cultural knowledge, knowledge of the context,
and familiarity with the other speakers [Thornbury
2007, p. 11). Ñìûñëîâîìó ñòàíîâëåíèþ çíà÷åíèÿ
åäèíèöû linguistic knowledge ñïîñîáñòâóåò êîíòåê-
ñòóàëüíàÿ êîíòàêòíîñòü ñ ñåìàíòè÷åñêè ïðîòèâî-
ïîñòàâëÿåìîé åé åäèíèöåé extralinguistic knowledge,
à òàêæå óòî÷íÿþùèå ïîÿñíèòåëüíûå êîíñòðóêöèè,
ðåàëèçóåìûå â öåëÿõ ýêñïëèêàöèè îáîèõ ñëîâîñî-
÷åòàíèé: can be categorized either as knowledge of
features of language è knowledge that is independent
of language. Îòìåòèì, ÷òî áîëüøèíñòâî ñëó÷àåâ
ðåàëèçàöèè ñëîâîñî÷åòàíèÿ linguistic knowledge â
òåêñòàõ, ðåïðåçåíòèðóþùèõ ëèíãâîäèäàêòè÷åñêèé
äèñêóðñ, ñîïðîâîæäàþòñÿ ñîîòâåòñòâóþùèì êîí-
òåêñòîì, òàê èëè èíà÷å ïðîÿñíÿþùèì îñîáåííî-
ñòè ñåìàíòè÷åñêîãî õàðàêòåðà äàííîé ÿçûêîâîé
åäèíèöû.

Â ñëåäóþùåì äàëåå ïðèìåðå óêàçàííîå ñëîâîñî-
÷åòàíèå ðåàëèçóåòñÿ êàê íîìèíàöèÿ, ñîîòíîñèìàÿ
â ïëàíå ñâîåãî çíà÷åíèÿ ñî ñìûñëîâûìè õàðàêòå-
ðèñòèêàìè, îòíîñÿùèìèñÿ ê îáîçíà÷åíèþ ïðàêòè-
÷åñêîãî íàâûêà âëàäåíèÿ ÿçûêîì, ÷òî òàêæå íàõî-
äèò â äàííîì ñëó÷àå êîíòåêñòóàëüíîå ïîäòâåðæäå-
íèå, âûðàæåííîå ôðàçîé their own ability to converse
in any given foreign language: Generally speaking, for
the majority of our generation and of previous ones,
learning French or German was just the same as learning
Latin. The language was studied structurally or
grammatically and indeed, there were those who

succeeded quite well in writing it. However, any attempt
to make language a living and spontaneous
communication tool was shunned. Those who had
occasion to travel abroad relied more on the linguistic
knowledge of friends than on their own ability to
converse in any given foreign language. However, during
the last fifteen or twenty years this situation has been
changing, slowly but surely. This is partially because
young people are travelling more, both for pleasure
and business. Thus, they are making foreign friends
with whom they want to communicate better [Guerin
1989, p. 176).

Èíûìè ñëîâàìè, ðàññìîòðåííûå ðåàëèçàöèè
î÷åâèäíî îòðàæàþò ôàêò ìíîãîñëîéíîñòè è øèðî-
òû ñîäåðæàòåëüíîé è àññîöèàòèâíîé ñôåð êîíöåï-
òà «knowledge» ñ ó÷åòîì ñïåöèôèêè åãî âåðáàëüíî-
ãî âîïëîùåíèÿ â ðå÷åâîé äåéñòâèòåëüíîñòè, â ÷àñ-
òíîñòè, ïîñðåäñòâîì ÿçûêîâûõ çíà÷åíèé, ðåïðåçåí-
òèðóåìûõ ÿçûêîâîé ðåàëèçàöèåé linguistic knowledge.
Ïîäâèæíûé õàðàêòåð ãðàíèö ìåæäó çíàíèåì òåî-
ðåòè÷åñêîãî õàðàêòåðà è çíàíèåì êàê îñíîâîé àê-
òóàëèçàöèè ÿçûêîâîãî ïîòåíöèàëà â ðå÷åâîé äåé-
ñòâèòåëüíîñòè íà óðîâíå ïðàêòè÷åñêîãî âëàäåíèÿ
ÿçûêîì îòðàæàåò ãèáêèé õàðàêòåð äàííîé êîíöåï-
òóàëüíîé ñòðóêòóðû, îáëàäàþùåé êóëüòóðíîé çíà-
÷èìîñòüþ è ýïèñòåìîëîãè÷åñêîé öåííîñòüþ.

Äðóãèì âàæíûì ýëåìåíòîì îíòîëîãè÷åñêîé áàçû
ëèíãâîäèäàêòè÷åñêîãî äèñêóðñà ÿâëÿåòñÿ êîíöåïò
«education», õàðàêòåðèçóåìûé öåëûì êîíãëîìåðà-
òîì ðàçëè÷íûõ ñïîñîáîâ ëèíãâèñòè÷åñêîé ðåïðå-
çåíòàöèè â àíãëèéñêîì ÿçûêå. Â ñôåðå ëèíãâîäè-
äàêòè÷åñêîãî äèñêóðñà êîíöåïò «education» ìîæåò
ðàññìàòðèâàòüñÿ êàê ðåïðåçåíòèðóþùåå äàííóþ îá-
ëàñòü ÷åëîâå÷åñêîé äåÿòåëüíîñòè íàó÷íîå ïîíÿòèå,
ñ îäíîé ñòîðîíû, è êàê âàæíåéøèé ýëåìåíò öåí-
íîñòíîé øêàëû ñîöèóìà, êîíöåïò, îáëàäàþùèé
ñëîæíîé ñîäåðæàòåëüíîé ñòðóêòóðîé è â òîì ÷èñëå –
ýìîöèîíàëüíî-öåííîñòíûìè õàðàêòåðèñòèêàìè, òåñ-
íî ñâÿçàííûìè ñ åãî êóëüòóðíîé çíà÷èìîñòüþ,
îïðåäåëÿþùåé åãî ñòàòóñíîñòü ïî îòíîøåíèþ ê
öåííîñòíîé øêàëå ñîöèóìà, – ñ äðóãîé.

Îáðàòèìñÿ ê ìàòåðèàëó. In Malaysia, new
regulations for each type and level of education, have
substituted English for the official national language,
Bahasa Malaysian, in science teaching (Carli, Ammon
2007, p. 3). In a multilingual and multicultural country
such as Malaysia, where various ethnic groups … have
got used to living together, such a language policy
threatens to bring to an end the socio-political balance
which finally has been achieved through mother-tongue
education [Carli, Ammon 2007, p. 3]. This is a
challenge that takes place over time but this is the
reality of one of the main reasons underpinning the
change in language of education [Gill 2007, p. 120].
The aim of this program is to give a contribution to
the continuing education of teachers of English as critical
professionals (Celani and Collins 2004, p. 400).
Â ïðèâåäåííûõ âûñêàçûâàíèÿõ ÿçûêîâàÿ åäèíèöà
education ìîæåò ðàññìàòðèâàòüñÿ êàê îáëàäàþùàÿ
òåðìèíîëîãè÷åñêèì çíà÷åíèåì è ðåïðåçåíòèðóþ-
ùàÿ ñîîòâåòñòâóþùåå ëèíãâîäèäàêòè÷åñêîå ïîíÿ-
òèå, íàõîäÿùåå àêòóàëèçàöèþ â ñîîòâåòñòâóþùèõ
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ñïåöèàëüíûõ êîíòåêñòàõ. Â òî æå âðåìÿ îáðàùåíèå
ê ðåàëèçàöèè äàííîãî çíà÷åíèÿ â ñëåäóþùèõ ñëó-
÷àÿõ ïðåäñòàâëÿåò èíòåðåñ â ïëàíå ðåàëèçàöèè êîí-
öåïòóàëüíîé ñòðóêòóðû education, îáëàäàþùåé äè-
íàìè÷åñêèì õàðàêòåðîì âñëåäñòâèå åå àêòóàëèçà-
öèè â êà÷åñòâå êîíöåïòà, ñîäåðæàòåëüíàÿ îáëàñòü
êîòîðîãî âêëþ÷àåò öåëûé ðÿä àññîöèàòèâíûõ è
ýìîöèîíàëüíî-îöåíî÷íûõ õàðàêòåðèñòèê, â ïåðâóþ
î÷åðåäü ñâÿçàííûõ ñ ïðîÿâëåíèåì îñîáåííîñòåé
ñîöèîêóëüòóðíîãî ïëàíà è âõîæäåíèÿ â ñòðóêòóðó
îáùåñòâåííûõ öåííîñòåé, íàïðèìåð: Of course, the
private/public divide in education exists in many
countries, and at all levels from kindergarten to
university (Wallace 1999, p. 15). Since 1945, education
in the West has been subject to sweeping innovation
consonant with social change. It transpires that
democracy gave Europe two conflicting legacies: on
the one hand, the ideal of equality, and on the other
the notion of personal rights and liberties (Shennan
1991, p. 15–16).

Â ñëåäóþùèõ ïðèìåðàõ äèàïàçîí öåííîñòíûõ
õàðàêòåðèñòèê åäèíèöû education ðàñøèðÿåòñÿ íå-
ïîñðåäñòâåííî â íàïðàâëåíèè ñîäåðæàòåëüíîé îá-
ëàñòè, ñâÿçàííîé ñ ðåïðåçåíòàöèåé êîíöåïòóàëü-
íîé ñôåðû «ÿçûêîâîå îáðàçîâàíèå» – language
education [Phillips 2007, p. 266–268], èãðàþùåé âàæ-
íóþ ðîëü â ïîçíàíèè ìèðà â öåëîì è ïîëîæèâøåå
íà÷àëî íîâîé îáëàñòè çíàíèÿ, ïîëó÷èâøåé íàçâà-
íèå educational linguistics [Hult 2008; Spolsky 2008],
ãäå ÿçûêîâîå îáðàçîâàíèå ðàññìàòðèâàåòñÿ êàê ýïè-
ñòåìîëîãè÷åñêè çíà÷èìàÿ ñòðóêòóðà, ðåïðåçåíòèðó-
åìàÿ íà âåðáàëüíîì óðîâíå ïîñðåäñòâîì ñîçäàâàå-
ìûõ íîñèòåëÿìè ÿçûêà ñîöèàëüíî îáóñëîâëåííûõ
íîìèíàöèé, ò. å. ðàçëè÷íûõ ÿçûêîâûõ âûðàæåíèé
(èìåí ñîáñòâåííûõ, íàçûâíûõ ïðåäëîæåíèé, ëåê-
ñèêî-ñèíòàêñè÷åñêèõ êîíñòðóêöèé, îáëàäàþùèõ
ñòèëèñòè÷åñêîé îêðàøåííîñòüþ è ò. ä.), ôóíêöèî-
íèðóþùèõ â ñïåöèôè÷åñêèõ êîíòåêñòàõ, íàïðèìåð:
The third broad development to emerge from the 1980s
is the recognition by educators that Modern Languages
Education has extended learning horizons (Shennan
1991, p. 110); … the official german view is that ‘No
media education can exist without language education’
(Shennan 1991, p. 118). Ýïèñòåìîëîãè÷åñêàÿ è êóëü-
òóðíàÿ çíà÷èìîñòü êîíöåïòà «education» ìîæåò áûòü
ïðîèëëþñòðèðîâàíà è ñëåäóþùèì ïðèìåðîì, ãäå
äàííàÿ êîíöåïòóàëüíàÿ ñòðóêòóðà ðåïðåçåíòèðîâà-
íà ïîñðåäñòâîì ñëîâîñî÷åòàíèÿ educational
innovation, ðåàëèçóåìîãî â êîíòåêñòå, îáëàäàþùåì
îñîáîé òîíàëüíîñòüþ ïîâåñòâîâàíèÿ (tone of
expression) [Ãâèøèàíè 2007, ñ. 57–59] âñëåäñòâèå
ñâîåé ñîäåðæàòåëüíîé ñïåöèôèêè (èíôîðìèðîâà-
íèå àäðåñàòà î çíà÷èìîñòè îáðàçîâàòåëüíûõ èííî-
âàöèé è îöåíêà ñóùåñòâóþùåé ñèòóàöèè â äàííîé
îáëàñòè ÷åëîâå÷åñêîé äåÿòåëüíîñòè). Èñïîëüçóåìûé
ðåïåðòóàð ÿçûêîâûõ ñðåäñòâ íàïðàâëåí íà îñóùå-
ñòâëåíèå â ïåðâóþ î÷åðåäü ðèòîðè÷åñêîé ôóíêöèè
è äîñòèæåíèå ñîîòâåòñòâóþùåãî ýôôåêòà ïðè ïî-
ìîùè èñïîëüçîâàíèÿ ðàçëè÷íûõ ñïîñîáîâ ýìîöè-
îíàëüíîãî âîçäåéñòâèÿ [Õàðüêîâñêàÿ 2000, ñ. 81–
89], íàïðèìåð: Educational innovation can be

characterized as creative problem solving, but in an
increasingly complex and dangerous world, what is
acquired of educators is the realization that we cannot
solve problems single-handedly [Clarke 1999, p. 34].

Èíà÷å ãîâîðÿ, ðàññìîòðåííûé ìàòåðèàë ïîçâî-
ëÿåò îõàðàêòåðèçîâàòü îñîáåííîñòè ðåàëèçàöèè êîí-
öåïòà «education» â ëèíãâîäèäàêòè÷åñêîì äèñêóðñå
êàê ïðåäñòàâëåíèå ôóíêöèîíàëüíî è ñîäåðæàòåëü-
íî ãèáêîé êîíöåïòóàëüíîé ñòðóêòóðû, îáëàäàþùåé
êóëüòóðíîé è ýïèñòåìîëîãè÷åñêîé öåííîñòüþ, ñïî-
ñîáíîé âûñòóïàòü êàê â êà÷åñòâå ëîãè÷åñêè ñòðîé-
íîãî, íå îòÿãîùåííîãî äîïîëíèòåëüíûìè ñîäåð-
æàòåëüíûìè õàðàêòåðèñòèêàìè ñïåöèàëüíîãî ïîíÿ-
òèÿ, òàê è îáëàäàþùåãî ìîùíûìè ñîäåðæàòåëüíû-
ìè âîçìîæíîñòÿìè êîíöåïòà â ñîáñòâåííîì ñìûñëå
ñëîâà [Âèøíÿêîâà, Êëèìàíîâà 2007, c. 58–59].

Çàêëþ÷åíèå

Òàêèì îáðàçîì, íà îñíîâå àíàëèçà ÿçûêîâûõ
ðåàëèçàöèé îñóùåñòâëåíà ïîïûòêà ïðîäåìîíñòðè-
ðîâàòü òàêèå õàðàêòåðèñòèêè êîíöåïòîâ «knowledge»
è «education», íàõîäÿùèõ ñâîþ àêòóàëèçàöèþ â îá-
ëàñòè ëèíãâîäèäàêòè÷åñêîãî äèñêóðñà â êà÷åñòâå
êëþ÷åâûõ, îíòîëîãè÷åñêè çíà÷èìûõ ñóùíîñòåé, êàê
ïîäâèæíûé õàðàêòåð ãðàíèö êîíöåïòà è ïîíÿòèÿ,
ìàðêèðîâàííîñòü â êóëüòóðíîì è öåííîñòíîì îòíî-
øåíèè, îñîáàÿ ýïèñòåìîëîãè÷åñêàÿ çíà÷èìîñòü, ÷òî
ïîçâîëÿåò ðàññìàòðèâàòü äàííûå ñóùíîñòè êàê ãèá-
êèå êîíöåïòóàëüíûå ñòðóêòóðû äèíàìè÷åñêîãî õà-
ðàêòåðà, îáëàäàþùèå âûñîêèì ïîòåíöèàëîì
â ïëàíå ðàñøèðåíèÿ è ðàçâèòèÿ ñâîèõ êîíöåïòó-
àëüíûõ îáëàñòåé â ðàçëè÷íûõ íàïðàâëåíèÿõ, ÷òî,
ñ îäíîé ñòîðîíû, íàõîäèò îòðàæåíèå íà óðîâíå èõ
ÿçûêîâîé ðåïðåçåíòàöèè, à ñ äðóãîé – ÿâëÿåòñÿ
â îïðåäåëåííîé ñòåïåíè îáóñëîâëåííûì ôóíêöèî-
íàëüíî-ñåìàíòè÷åñêîé ñïåöèôèêîé ñîäåðæàùèõ
äàííûå ÿçûêîâûå åäèíèöû êîíòåêñòîâ, ñïîñîáñòâó-
þùèõ ñìûñëîâîìó ñòàíîâëåíèþ êîððåëèðóþùèõ
ñ íèìè ÿçûêîâûõ çíà÷åíèé.
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